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Ways of Communicating

* Focused/direct communication
— Alliances & partnerships
— Technical assistance

e Mass communication
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What Do YOU Want to Share?

 What kinds of data do you want to share?
 With whom?

e Why?

* And....

 What kind of support do you need to do this?
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Dissemination

e Disseminating the results of REL and non-REL
research

e Communicating objective, high-quality research
that is...
— Timely
— Understandable
— Easily accessible

— Usable, or adaptable for use in the improvement of
educational practice

 Following up, as appropriate, with more intensive
engagement ¢ and support, such as traln[ng,
‘coaching and technical support. '



Writing Tips

e Start with your major point(s)

* Strong topic sentences

e Short paragraphs

e Spend your space on what matters

e Use active voice if possible

* Short sentences (look out for commas)
* Create a style

* Find an English or journalism major
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Examples

* All REL reports start with “What this Study
Found”

 REL reports are limited to 20 pages and
usually much shorter

* Compare:

— “The pass rate for eighth grade students was 80%"
— “Eighth grade students had an 80% pass rate”
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Examples

 Compare (count the words)

— “The pass rate for eighth grade students was 80%,
which was 5% higher than the prior year and was
the third consecutive year of improved scores.”

— “Eighth grade students had an 80% pass rate. This

marked a 5% increase and the third consecutive
year of increases.”
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Tips for Tables and Graphics

* Keep in mind your message — avoid
unnecessary information

— Have a planning session
— Sketch things out

* Use message oriented titles

* Try to make everything self-contained
* Use graphics, if they make sense

* Try to find a graphic artist. Seriously.
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Figure 1. Students who took online courses were demographically different from those who did not,
2010/11
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Note: The bars reflect the percent of students in each category—those who took one or more online courses and those who took only face-
to-face courses. The taller bar for online students for whites indicates that a higher percent of white students took online courses compared
to face-to-face while the reverse was true for the other subgroups. All differences are statistically significant.

Source: Authors’ analysis of transcript data provided by the Florida Department of Education’s Education Data Warehouse.




Figure 1. The review team determined that 27 studies met What Works
Clearinghouse evidence standards and that 22 studies demonstrated positive or
potentially positive effects of 19 reading interventions on reading performance

1,813
studies found in
literature search

43
met eligibilty
screening

Met What Works Clearinghouse evidence
standards with or without reservations,
as determined by the review team

22 Showed positive or potentially positive effects on
word and pseudoword reading, passage reading
fluency, reading comprehension, or a combination

Note: Vocabulary was included in the search, but no studies found positive or potentially positive effects.

Source: Authors’ analysis of primary data collected for the review; see appendix A.




Bridge Events

* Bridges research to practice.
* Addresses a high-leverage education problem.

» Offers ways to use knowledge or skills gained at the event.

Some examples from REL Northeast & Islands

Analyzing Student-Level Disciplinary Data
Including Ever-EL Students in Accountability & Continuous Improvement
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- REL website e
* Social media efforts
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E-newsletters

Blog posts

Infographics
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Online Course Use
in New York High

Schools

What we know from a8 survey of the Greater Capital Region™

. In what types of online courses {did schools enroll students?

35% e d42% 27 %
Electives 7 7 70 Graduation Advanced

Requirements Placement

Dual 8% Credit Recovery
Credit
that uomnum cowrses for each area

VWhat were schools’ concerns about online learning?

Schools
using anline
courses

Il Schools not
using anline
courses

Percentage of
schools that

Course Academic Face-to-face Egﬁ?{t‘lg‘.’ 2;{:333[
quality integrity interaction =l

Schools that use online courses and those
thatdon’'t both reported concerns about
students’ online educational experiences.

*The Northeast Rural Districts Research Allilance at REL Northeast & Islands and the Capital
Area School Development Assocation (CASDA) collaborated to conduct a study about public
high schools” use of online learming for students. CASDA sent the survey to its 99 memiber
public high schools and received responses from S9 schools {&076). Fifty-nine porcent of the
responding high schools reported enrolling at least one studont in an online course during
the 2012 -2013 school year. Read the report: Clements, M., Pazzagiia, A M. & Zweig, 1.
{2015). Oniine course use in New York hlgh schoo!s; Resuits from a survey in the Greater
Tapital son {(REL 2015-075). Washi S Department of Education, Institute of
Education iences, National Center for duac:'&tlon Evaluationr and Regional Assistance,
Regional Eckacational Laboralory Nortihweast & islands. Retriseved from
bttpoies od gpovincecsediabs,

R EL Regional Educational =
relnei.or REL_NEI
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g REL DOES RAISING THE STATE COMPULSORY
D ATLAMEIC SCHOOL ATTENDANCE AGE ACHIEVE THE

i harvaived INTENDED OUTCOMES?
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WHAT THIS REVIEW FOUND

Positive fimandial and secdial owutcomes are associated
with higher compalsory schoal atbendance ages.
Higher compulsory scheol attendance ages are
nelatesd to:
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HIGIEER WVERNEE WHEN FLOTMENT TEENAGE HORTALITY
ADULT LIFETIME EATE FPREGHAHCY RATE
EARHINGS WENALTH RATE

SOME STLUOES EMBERTAEEM LMDER NIFFERENT ECOMOMIC COMOIMDNES.
SOME STUOES FIEMD MIXER RERILTS.
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Eleven states raised the compulsery schesl attendance age
during 2002—11.

There was mo condusive evidence that this policy change
reduced rates for dropout, treancy , or disciplimary actions.
Fear shudies documented the cutcomes of increasing the age
of compulsery attendance. Inaddition, studies had design
andfor procsdural flarers (e.g., not acoounting for other
«changes im eduation policy or regional differences indropout

Compaisory Scivool Arfes danse Ages io fhe Paited Stafes
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True or False? Busting Myths about Teacher Mobility

Posted by: Lauren Matlach on &/16/2017
Lauren Martlach
Education Specialist

The media often portrays the education profession as being in a state of
crisis, with half of all new teachers leaving the profession within five
years. Is this the case in Rhode Island?

RIDE recently worked with the Regional Education Laboratory Northeast &
Islands (REL-MEI) to analyze the mobility patterns of early career
teachers. In this study, we tracked all teachers who had 0-2 prior years of
teaching experience in Rhode Island public schools in 2011-12 through
2015-16. From this information, we determined the extent to which
teachers stayed in their current schools, moved to another school,
transitioned to another role, or left Rhode Island public schools

altogether. Below, we evaluate statements we commonly hear and share
whether they are true or false based on our recent analysis.

1. More than half of early-career teachers leave Rhode Island within
five years.

False. Seventy-seven percent of the 2011-12 early career teachers were
still teaching in Rhode Island public schools in 2015-16. Another 1 percent
of early career teachers continued working in Rhode Island public schools
but in a different role (i.e. as a support professional or administrator). While
there certainly is additional work that Rhode Island can do to support and
retain early career teachers, the data do not support claims that half of new
teachers leave within five years.

2. Early career teacher mobility is higher in high poverty schools.

False. The analysis found that early career teachers tended to move, stay,
change roles, or leave Rhode Island public schools at similar rates across
school poverty levelss



Stakeholder Outreach

|

 REL Governing Board
* Advisory Committees

* Professional organizations \@
— CCSSO

— Superintendents and principals associations
— Statewide schoolboard associations

 Professional conferences
— AERA, SREE, AEFP, ASCD

* Media outlets
— Education Week, Politico, Education Next
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What are WE
missing?
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