NATIONAL CENTER FOR EDUCATION STATISTICS

Dropout Rates in
the United States:
1994

Marilyn M. McMillen
National Center for Education Statistics

Phillip Kaufman
MPR Associates, Inc.

U.S. Department of Education
Office of Educational Research and Improvement NCES 96-863



U.S. Department of Education
Richard W. Riley
Secretary

Office of Educational Research and Improvement
Sharon P. Robinson
Assistant Secretary

National Center for Education Statistics
Pascal D.Forgione, Jr.
Commissioner

The National Center for Education Statistics (NCES) is the primary federal entity for collecting,
analyzing, and reporting data related to education in the United States and other nations. It
fulfills a congressional mandate to collect, collate, analyze, and report full and complete
statistics on the condition of education in the United States; conduct and publish reports and
specialized analyses of the meaning and significance of such statistics; assist state and local
education agencies in improving their statistical systems; and review and report on education
activities in foreign countries.

NCES activities are designed to address high priority education data needs; provide consistent,
reliable, complete, and accurate indicators of education status and trends; and report timely,
useful, and high quality data to the U.S. Department of Education, the Congress, the states,
other education policy makers, practitioners, data users, and the general public.

We strive to make our products available in a variety of formats and in language that is
appropriate to a variety of audiences. You, as our customer, are the best judge of our success
in communicating information effectively. If you have any comments or suggestions about this
or any other NCES product or report, we would like to hear from you. Please direct your
comments to:

National Center for Education Statistics

Office of Educational Research and Improvement
U.S. Department of Education

555 New Jersey Avenue NW

Washington, DC 20208-5574

July 1996

Suggested Citation

U.S. Department of Education. National Center for Education Statistics. Dropout Rates in the United States: 1994,
NCES 96-863, by Marilyn M. McMillen and Phillip Kaufman. Washington, D. C.: 1996.

Contact:
Marilyn M. McMillen
(202) 219-1754

For sale by the U.S. Government printing Office
Superintendent of Documents, Mail Stop SSOP, Washington, DC 20402-9328

ISBN 0- 16 -048717-X



FOREWORD

The National Center for Education Statistics (NCES) collects and publishes information
on the condition of education in the United States. Under mandate from the Hawkins-Stafford
Elementary and Secondary School Improvements Amendments of 1988 (P.L. 100-297), NCES
released the first annual report on school dropouts in1989.

This report, which is the seventh in the series, presents data for 1994 on high school
dropout and retention rates. This report also examines high school completion and graduation
rates. Included is an analysis of the 1994 high school completion status and subsequent life
activities of members of the National Education Longitudinal Study of 1988 (NELS :88) cohort
of eighth graders.

The report is based on the best and most current national data available at this time. It
utilizes the Current Population Survey conducted by the Bureau of the Census to develop national
event and status dropout rates and the NELS:88 to develop 8th- through 12th-grade and 10th-
through 12th-grade cohort dropout rates. NCES is currently pursuing an extensive, integrated
program to expand and improve data collected about dropouts. To thisend, a dropout statistics
collection was initiated in the 1991-92 school year as a component of the NCES Common Core
of Data (CCD); data from the second year of that collection are included in this report.

I hope the information in this report will be useful in discussions about this critical
national issue.

Pascal D. Forgione, Jr.
Commissioner of Education Statistics
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EXECUTIVE SUMMARY

This is the seventh annual dropout report to Congress by the National Center for
Education Statistics It presents data for 1994 on high school dropout and retention rates
along with time series data for the period from 1972 through 1994 In addition to data on
the 1994 dropout rate this report uses data from the third follow-up to the National
Education Longitudina Study of 198¢ (NELS:88' to examine post-high school transitions
and experiences of the eighth-grade class of 198¢ during the first two years after
scheduled graduation The experiences of this cohort of young peoplein navigating the
pathways from adol escence to adulthood will hopefully enlighten and inform the current
efforts at improving young people’s transitions from school-to-work school-to-school and
work-to-school

The data shown in this report indicate that dropout rates have generally decreased over
the last two decades and completion rates have increased In 1972 data from the Current
Population Survey (CPS' estimated that of young adults under age 25. ¢ percent dropped
out of school that year over 14 percent were dropouts and about &< percent of young
adults ages 1§ to 24 had completed high school with either a regular diploma or an
equivalency certificate (like a2 GED) In 1992 the comparable figures were less than +
percent, 11 percent. and over 8¢ percent (figure A)



Figure A—Proportion of 15- to 24-year-olds dropping out of grades10to12,
proportion of 16- to 24-year-olds who wer e dropouts, and proportion
of 18- to 24-year-olds who completed high school: 1972 t0 1994

1972 1974 1976 1978 19

1982 1984 198 1988 1990 1992 1994
Year

SOURCE: U.S. Department of Commerce, Bureau of the Census, Current Population Survey, October
(Various Years).

IN 1994, the US Census Bureau made improvements to the administration and
methodology of the CPS resulting in a more accurate count of young people without
diplomas. With this improvement in methods (and adjustments for populations shifts
between 1980 and 1990) a more accurate estimate of these rates showed that true dropout
rates were somewhat higher than had been estimated in the past. The new estimates were
5.3 percent of young people dropping out of school last year, 11.5 percent were dropouts
and 85.8 percent had completed high school.
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Table A—Data for Figure A: Proportion of 15- to 24-year-olds dr opping out of grades
10 to 12, proportion of 16- to 24-year-olds who wer e dropouts, and proportion
of 18- to 24-year-olds who completed high school: October 1972 to 1994

Event rate Status rate

15- to 24- 16- t0 24-

year-olds year-olds

dropouts dropouts in Completers
Y ear grades 10 to 12 age group age18to 24
1972 6.1 14.6 82.8
1973 6.3 14.1 83.7
1974 6.7 14.3 83.6
1975 5.8 13.9 83.8
1976 59 14.1 83.5
1977 6.5 14.1 83.6
1978 6.7 14.2 83.6
1979 6.7 14.6 83.1
1980 6.1 14.1 83.9
1981 5.9 13.9 83.8
1982 5.5 13.9 83.8
1983 52 13.7 83.9
1984 5.1 13.1 84.7
1985 5.2 12.6 854
1986 4.7 12.2 85.5
1987 4.1 12.7 84.7
1988! 4.8 12.9 84.5
1989! 45 12.6 84.7
1990! 4.0 12.1 85.6
1991 4.0 12.5 84.9
1992'2 44 11.0 86.4
1993!2 45 11.0 86.2
199423 53 11.5 85.8

"Numbers for these years reflect new editing procedures ingtituted by the Bureau of the Census for cases with missing
data on school enrollment items.

Numbers for these years reflect new wording of the educational attainment item in the CPS.

*Numbers in this year may reflect changes in CPS due to newly instituted computer assisted interviewing and/or due
to the change in the population controls used this year to the 1990 Census-based estimates, with adjustment.

SOURCE: U.S. Department of Commerce, Bureau of the Census, Current Population Survey, October (Various
Years).
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Other findings of this report show that:

Close to one-half million students age 15- through 24-year-olds |eft school
between October 1993 and October 1994

Reflecting the accumulation of dropouts over the last few years, in October
of 1994 there were 3.7 million 16- through 24-year-olds who had not
completed high school and were not enrolled in school.

This represented 11.5 percent of all 16- through 24-year-olds in
1994—down from arecent high of 14.6 percent in 1979.

In general minority students were more likely than white students to have
dropped out. Dropout rates were aso higher for low income students and
students in the Southern and in the Western regions of the country.

The second chapter of this report looks at what happened to dropouts from the
eighth grade class of 1988 in the two years immediately following their scheduled
graduation from high school in 1992. These findings from the National Education
Longitudinal Study of 1988 (NELS:88) indicate that:

By 1994, approximately 87 percent of the eighth-grade class of 1988 had
completed high school by earning a diploma or an aternative credential.

Those who did not earn a diploma were much less likely than high school
graduates to enroll in postsecondary education; only about 7 percent were
able to overcome this obstacle and enroll, compared with about 73 percent
of high school graduates who enrolled in a postsecondary institution by the
spring of 1994,

Those with aternative credentials were also less likely than high school
graduates to enroll in postsecondary education, with only 33 percent
participating.

Overal the findings outlined in this report show that while dropout rates have
remained fairly constant over the last decade, there still are severe consequences for not
completing high school. In terms of employment, earnings, and family formation,
dropouts from high school face difficulties in making the transition to the adult world.
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EVENT, STATUS, AND COHORT DROPOUT RATES

This seventh annual dropout report by the National Center for Education Statistics presents
data on high school dropout and completion rates over the 1972 through 1994 time period. Data
from the October 1994 Current Population Survey (CPS) of the U.S. Bureau of the Census are
used to compute national dropout rates. These rates are examined for population subgroups
defined by sex and race—ethnicity, as well as income levels, and regions of the country. In
addition, NCES data from the Common Core of Data (CCD) are used to provide state estimates
of dropout rates.

NCES longitudina cohort studies provide the data for more detailed analyses of dropout
rates for individual groups of students. In particular, the dropout experiences, reported reasons
for dropping out, and resulting outcomes are reported for young adults who were in the eighth
grade in 1988. Where data permit, the experiences of this recent cohort are compared to a cohort
of students from 10 years earlier.

Data from the CPS are a so used to compute high school graduation and completion rates.
These rates are examined within racial and ethnic groups, and by state and region of the country.

Types of Dropout Rates

This report includes three aternative types of dropout rates—event, status, and cohort
rates. Each one provides unique information about the student dropout population.

The event dropout rate provides a measure of recent dropout experiences. Event rates are
important because they reveal the proportion of students who leave high school each year without
completing a high school program.

The status dropout rate is a cumulative rate. It is much higher than the event rate because
it includes all dropouts, regardless of when they last attended school. Status rates are important
because they reveal the extent of the dropout problem in the population. This rate suggests the
magnitude of the challenge for further training and education that will be needed if these
dropouts are to participate fully in the economy and life of thenation.

The cohort dropout rate measures what happens to a single group, Or cohort, of students
over aperiod of time. Thisrate is based on repeated measures of a group of students with shared
experiences. cohort rates are important because they reveal how many students starting in a
specific grade drop out over time. In addition, cohort rates from longitudinal studies provide
more background and contextual data on the students who drop out than are available through
the CPS or CCD data collections.




Event Dropout Rates

IN 1994, an estimated 5.3 percent of high school students dropped out of school (table
).' Data from the October 1994 CPS show that there were 9.4 million 15- through 24-year-olds
enrolled in grades 10-12 in October 1993 (see table Cl). Close to one-half million of these
studentsleft school by October 1994 without completing a high school program.

Table 1—Event dropout and retention rates and number and distribution of dropouts
from grades 10-12, ages 15-24, by sex, race—ethnicity, income, and region:
October 1994

Event School
dropout retention Number Percent
. rate rate of dropouts of al
Characteristics (percent) (percent) (thousands) dropouts
Total 5.3 94.7 497 100.0
Sex
Male 5.2 94.8 249 50.1
Female 54 94.6 248 49.9
Race—ethnicity’
White, non-Hispanic 4.2 95.8 274 55.1
Black, non-Hispanic 6.6 93.4 95 19.1
Hispanic 10.0 90.0 109 21.9
Family income?
Low income level 13.0 87.0 155 31.2
Middle income level 52 94.8 288 57.9
High income level 2.1 98.0 54 10.9
Region
Northeast 32 96.9 59 11.9
Midwest 49 95.1 113 22.7
South 6.8 93.2 214 43.1
West 54 94.6 110 22.1

'Not shown separately are non-Hispanics who are neither black nor white, but who are included in the total.
Low income is defined as the bottom 20 percent of all family incomes for 1994; middle income is between 20
and 80 percent of all family incomes; and high income is the top 20 percent of all family incomes. See the
technical appendix to this report for a full definition of family income.

NOTE: Percentages may not sum to 100 percent due to rounding.

SOURCE: U.S. Department of Commerce, Bureau of the Census, Current Population Survey, October 1994,
unpublished data.

'Standard errors for all tables and figures are provided in appendix A.
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The1994 event dropout rate islower than the recorded high of 6.7 percent observed

in 1974 and again in 1978 and 1979 (figure 1 and table A38).2

Figure [—Event dropout rates for grades 10-12, ages 15-24, by race-ethnicity:

Octaober 1972 through October 1994
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SOURCE: U.S. Department of Commerce, Bureau of the Census, Current Population Survey, October (various years),
unpublished data.

Race—Ethnicity and Age

A closer look at who is making this dropout decision shows that Hispanic students are

more likely than white students to leave school during their high school years (10.0 percent
versus 4.2 percent). While the rate for blacks (6.6 percent) appears to be intermediate to those
for Hispanics and whites, the differences are not significant (table 1).

’The statistical significance of these comparisons was assessed with student’s t-test with a Bonferroni correction for
multiple comparisons. For a full discussion of the statistical methods used in this report, see appendix B. While this
year's event rate appears to be higher than the rates observed in recent years, the observed difference is most likely
due to changesin Census methodology and does not represent a significant increase. For a detailed discussion in
changes in CPS methodology, see appendix B.




Table2—Event dropout and retention rates and number and distribution of dropouts from
grades 10-12, ages 15-24, by age group: October 1994

Event School
dropout retention Number Percent
rate rate of dropouts of all
Age (percent) (percent) (thousands) dropouts
Total 53 94.7 497 100.0
Age’
15-16 2.7 974 70 14.1
17 3.1 96.9 101 20.3
18 6.9 93.1 177 35.6
19 124 87.6 79 15.9
20-24 23.1 76.9 71 14.3

"Age When a person dropped out may be one year younger, because the dropout event could occur at any time over
al2-month period.

NOTE: Because of rounding, details may not add to totals.

SOURCE: U.S. Department of Commerce, Bureau of the Census, Current Population Survey, October 1994,
unpublished data.

Data for individual years of age show that among youth who are till enrolled in school
the likelihood of leaving school increases with age, so that only about 3 percent of the enrolled
15-16, and 17-year-olds dropped out over the course of the year compared with 7 percent of the
18-year-olds and 12 percent of the 19-year-olds (figure 2 and tables 2 and A41).

Figure 2—Event dropout rates for grades 10-12, ages 15-24, by age group: October 1972
through October 1994
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SOURCE: U.S. Department of Commerce, Bureau of the Census, Current Population Survey, October (various years),
unpublished data.



State dropout rates

NCES isin the process of developing a national database of public school district dropout
rates as a component of the Common Core of Data‘CCD) universezollection. When :omplete,
event data for sex, race—ethnicity, and grade level for grades 7 through 12 will be collected at
the school district level and aggregated and reported at the state and national levels.

There are currently 45 states plus the District of Columbia submitting dropout data to
CCD; as of thel993-94 school year, 17 states, and the District of Columbia, have data that meet
quality and comparability levels needed to justify publishing sstimates. For these |7 states, the
midpoint of the ninth-to-twelfth grade dropout rate is 4.6 percent, with the rates ranging from 2.3
to 10.2 percent ‘table 3).

Table 3—~Membership. dropout count and rate for :rades 9-12.1993-94

Dropout Dropout
State count Membership -ate(%)
Arkansas 5,928 23,895 18
Cdlifornia 70,750 1,394,953 5.1
Connecticut 5,814 127,430 1.6
Delaware ., 187 28,338 12
District of Columbia ., 946 9,131 0.2
Kansas 5,604 22,568 16
M assachusetts 1,877 224,353 3.5
Mississippi 7,440 33,622 5.6
Missouri 4,756 236,606 3.2
Nebraska 3,010 718,558 3.8
Nevada 1,796 37,598 3.3
New Mexico 3,807 37,333 7.8
New Y ork 29,009 754,695 3.8
North Dakota 759 33,397 )3
Oregon 3,266 42,791 3.8
Pennsylvania 8,032 184,777 3.7
Rhode sland 172 318,830 1.6
Texas 18,796 392,673 1.3

source: J.S. Department of iducation, National Center for Education statistics, Common Core of Jata. universe
:ollection, 994.




Status Dropout Rates

This measure of high school status includes a count of all young adults who are not
enrolled in a high school program and have not completed high school, regardless of when they
|ast attended school. CPS data show that in October of 1994 there were 32.6 million 16- through
24-year-olds in the U. S., and 3.7 million of them were not enrolled in a high school program and
reported having not completed high school (table 4 and C5). This amounts to a status dropout
rate of 11.5 percent in October of 1994

Table 4—Rate and number of status dropouts, ages16-24: October 1990 thr ough October

1994
October
1990 1991 1992! 1993! 199412
Status dropout rate 12.1 12.5 11.0 11.0 11.5
(percent)
Number of status dropouts 3,797 3,881 3,410 3,396 3,727
(in thousands)
Population 31,443 31,171 30,944 30,845 32,560

(in thousands)

!'Numbers for these years reflect new wording of the educational attainment item in the CPS.
Numbers in this year may reflect changes in CPS due to newly instituted computer assisted interviewing and/or due
to the change in the population controls used this year to the 1990 Census-based estimates, with adjustment.

SOURCE: U.S. Department of Commerce, Bureau of the Census, Current Population Survey, October (various years),
unpublished data.

While this year’s status rate appears to be higher than the rates observed in recent years, the observed difference
is most likely due to changes in Census methodology and does not represent a significant increase.
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The1994 status rate represents a decline from the recorded high of 14.6 percent observed
in1972 and again in 1979 (figure 3 and table A43).*

Figure 3—Status dropout rates for persons aged 16-24, by race—ethnicity: October 1972
through October 1994
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SOURCE: U.S. Department of Commerce, Bureau of the Census, Current Population Survey, October (various years),
unpublished data.

Race-Ethnicity

Status dropout rates for whites and blacks show an overall pattern of decline, with 1994
rates of 7.7 percent for white, non-Hispanics and 12.6 percent for black, non-Hispanics (table 5).
While the rates for blacks remain higher than those for whites, the gap is narrowing as the rates
for blacks continue to decline at a more rapid pace.’

“The statistical significance of the trends presented in this section was assessed using weighted least squares
regression. For a full discussion of the statistical methods used in this report, see appendix B.

SThese findings are consistent with analyses reported by G. Natriello, A.M. Pallas, and E.L. McDill, “Taking Stock:
Renewing our Research Agenda on the Causes and Consequences of Dropping Out,” in School Dropouts: Patterns
and Policies, ed. G. Natriello (New York, NY: Teachers College Press, 1989):168-178.
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Table 5—Rate, number, and distribution of status dropouts, ages 16-24, by sex,
race-ethnicity, income, and region: October 1994

Number of
Status status Percent Percent
dropout dropouts Population of al of
Characteristics rate  (in thousands) (in thousands) dropouts population
Total 11.5 3,727 32,560 100.0 100.0
Sex
Male 12.3 2,000 16,304 53.7 50.1
Femae 10.6 127 16,257 46.3 49.9
Race—ethnicity'
White, non-Hispanic 7.7 ,709 22,080 459 67.8
Black, non-Hispanic 12.6 607 4,805 16.3 14.8
Hispanic 30.0 ,322 4411 35.5 13.5
Family income?
Low income level 21.0 1,230 5,857 33.0 18.0
Middle income level 11.3 2,161 19,108 58.0 58.7
High income level 4.4 336 7,595 9.0 233
Region
Northeast 8.6 531 6,150 14.2 18.9
Midwest 7.7 595 7,770 16.0 239
South 13.5 1,562 11,545 41.9 35.5
West 14.7 1,039 7,095 279 21.8

'Not shown separately are non-Hispanics who are neither black nor white, but who are included in the total.
Low income is defined as the bottom 20 percent of all family incomes for 1994; middle income is between 20 and
80 percent of al family incomes; and high income is the top 20 percent of al family incomes.

NOTE: Percentages may not sum to 100 percent due to rounding.

SOURCE: U.S. Department of Commerce, Bureau of the Census, Current Population Survey, October 1994,
unpublished data.

INn contrast, the 1994 status dropout rate for Hispanics is 30.0 percent. The rates for this group
show no consistent pattern of change over time, but persist at alevel substantially higher than
the rates observed for blacks and whites.®

SThe erratic nature of the Hispanic status rate reflects, in part, the small sample size of Hispanicsin the CPS.
However, the finding of a higher dropout rate for Hispanics, compared with blacks and whites, is consistent with
previous research reported by G.H.Brown, N.L.Rose, S.T. Hill, and M.A. Olivas, in the Condition of Education
for Hispanic Americans, U.S. Department of Education (1980), as well as by R. W. Rumberger in “Dropping Out
of High School: The Influence of Race, Sex, and Family Background,” American Educational Research Journal
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Not only do Hispanics have higher dropout rates than whites and >lacks; >ut, ONnverage,
the amount of education they complete is ower.” Sixty-two percent of all Hispanic dropouts
have less than a tenth-grade :ducation, compared with 30 percent of white dropouts and 22
percent of black dropouts ‘table 5).%

Tables—Percentage distribution of status iropouts, ages16-24, by level of schooling
attained and -ace-ethnicity: October 1994

Race—ethnicity”
White, 3lack,
Level of schooling attained Tota non-Hispanic non-Hispanic  Hispanic
Total 00.0 00.0 00.0 00.0
Level of schooling attained
Lessthan st grade .5 .6 .3 4
st, 2nd, 3rd, or #th grade 3.4 ).4 1.9 5.8
sth or 5th grade 3.3 .0 .8 21.2
7th orith grade 0.7 0.4 5.1 3.4
Lessthanith grade 23.9 35 4.2 12.7
)th grade 6.2 7.0 1.6 8.8
Lessthan Oth grade 10.1 30.4 1.7 31.6
0Oth grade 0.3 26.0 3.9 1.0
th grade 28.9 33.5 38.7 8.2
2th jrade, without diploma 0.6 ).9 5.7 ).1

Not shown separately are non-Hispanics who are neither black nor white, but who are included in the otal.
NOTE: Percentages may not sumto 00 percent due to ounding.

JOURCE: J.S. Department of “ommerce, Bureau of the Zensus, Current Population survey, October 994,
unpublished lata.

'0 1983): 99-220.

Unfortunately, there are no available lata for Hispanics on school enrollment status in the United states; thus it may
be the case that a number of Hispanics in the 6-24 age range come to the United States for employment and never
enter the J.S. education ystem.

The patterns observed imong non-Hispanics are consistent with the report that students are more likely to drop out
after reaching grade iine. See :.L. VicDill, 3. Vatriello, and A.M. ?allas, ‘A Population at Risk: Potential
Consequences of Tougher School Standards for Student dropouts,” in School Dropouts: Patterns and ®olicies, :d.
3. Natriello New (ork, YY: Teachers College >ress, 989): 68-178.
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Income Levels

Status dropout rates computed by family income levels show that the dropout rate is
highest for persons at the lowest income levels.” For example, 21.0 percent of the young adults
in families with incomes in the bottom 20 percent of the income distribution are out of school
and have not completed a high school program. By comparison, 4.4 percent of the young adults
with families in the top 20 percent of the income distribution are status dropouts, and for the
remaining income levels(that is, the middle income group) the status dropout rate is 11.3 percent
(table 7).

When race and income are considered together, the difference noted between the status
dropout rates for whites and blacks does not occur in the middle and high income groups (table
7). The black-white disparity in status dropout ratesis only evident among young adultsin
families with incomes in the lowest 20 percent of the income distribution.

Table 7—Status dropout rate, ages 16-24, by income and race—ethnicity: October 1994

Race—ethnicity’
White, Black,
Family income Total non-Hispanic non-Hispanic  Hispanic
Total 11.5 7.7 12.6 30.0
Family income?
Low income level 21.0 14.3 23.0 39.5
Middle income level 11.3 8.2 9.9 28.1
High income level 44 3.5 3.9 17.6

'Not shown separately are non-Hispanics who are neither black nor white, but who are included in the total.
Low income is defined as the bottom 20 percent of al family incomes for 1994; middle income is between 20 and
80 percent of all family incomes; and high income is the top 20 percent of al family incomes.

SOURCE: U.S. Department of Commerce, Bureau of the Census, Current Population Survey, October 1994,
unpublished data.

*The patterns observed in the dropout rates by income levels are consistent with previous analyses of dropout rates
among young adults from varying socioeconomic levels. See R.B. Eckstrom, M.E. Goertz, J.M. Pollack, and D.A.
Rock, “Who Drops Out of High School and Why? Findings from a National Study,” in School Dropouts: Patterns
and Policies, ed G. Natriello (New York: Teachers College Press, 1989): 52-69; R.D. Mare, “Social Background
and School Continuation Decisions,” Journal of the American Satistical Association 75 (1980): 295-305; J. Combs
and W.W. Cooley, “Dropouts in High School and After School,” American Educational Research Journal 5(1986):
343-364; and R.W.Rumberger, American Educational Research Journal 20 (1983):199-220.
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Geographic Variation

The southern and western regions of the country have a disproportionally high share of
young adults who have left high school without completing a high school program (tables 5, 8,
and C7)."° White, non-Hispanic young adults living in the southern region of theU.S. are more
likely to have dropped out than whites in other regions of the country. Due in part to relatively
small sample sizes, the status dropout rates for blacks are statistically consistent across the four
major geographic regions of the country, and the same is true for Hispanic young adults.

Table 8—Status dropout rate, ages 16-24, by region and race—ethnicity: October 1994

Race—ethnicity”
White, Black,
Region Tota non-Hispanic non-Hispanic  Hispanic
Total 11.5 7.7 12.6 30.0
Region
Northeast 8.6 6.2 12.6 22.8
Midwest 7.7 59 12.4 273
South 13.5 10.7 13.2 28.3
West 14.7 7.2 9.1 33.8

*Not shown separately are non-Hispanics who are neither black nor white, but who are included in the total.

SOURCE: U.S. Department of Commerce, Bureau of the Census, Current Population Survey, October 1994,
unpublished data.

Despite the lack of regional differences within these two groups, Hispanics drop out at higher
rates than blacks or whitesin virtually al sections of the country. Furthermore, the geographic
concentration of blacks in the South and Hispanics in the South and West contribute to higher
status dropout rates in those two regions of the country (table 9).

"®These findings are corroborated in research reported by G. Stice and R.B. Eckstrom, High School Attrition,
Research Bulletin, No RB-64-53 (Princeton, NJ: Educational Testing Service, 1964); R.B. Eckstrom, M.E. Goertz,
JM. Pollack, and D.A. Rock, in School Dropouts: Patterns and Policies: 52—-69; and R. Calitri, Minority Secondary

Education in New York (New York, NY: Aspiria of New York, Inc., 1983).
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Table 9—Population distribution, ages 16-24, by region and race-ethnicity: October 1994

Race—ethnicity”
White, Black,
Region Tota non-Hispanic non-Hispanic Hispanic
Region Total 100.0 100.0 100.0 100.0
Region
Northeast 18.9 20.6 16.5 13.5
Midwest 239 28.9 18.1 7.5
south 35.5 31.8 57.6 33.8
West 21.8 18.7 7.8 45.2

*Not shown separately are non-Hispanics who are neither black nor white, but who are included in the total.

SOURCE: U.S. Department of Commerce, Bureau of the Census, Current Population Survey, October 1994,
unpublished data.

Cohort Dropout Rates

Longitudinal studies follow the experiences that a cohort of students share as they
progress through school. Longitudinal studies can lead to an increased understanding of high
school dropouts by providing an opportunity to examine in more detail questions about who
drops out, the life circumstances of dropouts, the factors that influence the decision to drop out
of high school, and the experiences young adults have after leaving school. In the 1987-88 school
year, NCES initiated the National Education Longitudinal Study (NELS:88) of the cohort of
students enrolled in eighth grade. Following the 1988 base year data collection, these students
were re-interviewed every two years through 1994. Analysis of the enrollment and grade and
program completion status of these students provides a foundation for studying their progress
through the educational system.

The cohort dropout rates for the elghth-grade class of 1988 show that 6.8 percent of the
eighth graders in 1988 dropped out of school between the spring of 1988 and the spring of 1990
(table 10)."* Furthermore 7.6 percent of the 1988 eighth graders who were enrolled in the spring
of 1990 dropped out between 1990 and the spring of 1992, and by the spring of 1992, 11.6
percent of the 1988 cohort of eighth graders were out of school and had not completed a high
school program.

UThis section of the analysis is based on the fully expanded cohort of eighth graders. This sample includes students
excluded in the base year sample, whose sex, race, and dropout status were determined through the Followback Study
of Excluded Students.
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Table 10—NELS:88 8th- to 12th-grade cohort dropout rates, by sex and race—ethnicity:

1992
Cohort dropout rate
Spring Spring Spring August
Characteristics 1988-90 1990-92* 1988-92 1992
Total 6.8 7.6 11.6 11.0
Sex
Made 7.2 7.6 11.6 11.2
Female 6.5 7.6 11.6 10.8
Race—ethnicity?
Asian/Pacific |slander 4.0 55 7.0 6.5
Hispanic 9.6 12.7 18.3 17.8
Black, non-Hispanic 10.2 9.6 14.5 14.1
White, non-Hispanic 5.2 6.1 9.4 8.8
Native American 9.2 19.9 254 254

'The denominator for this rate includes the members of the 1988 eighth-grade cohort who were still enrolled in
school in the spring of 1990; excluded are students who dropped out between 1988 and 1990 and students who
migrated out of the country or died.

Not shown separately are 434 persons (approximately 2 percent of the unweighted sample) whose race—ethnicity
iS unknown.

NOTE: This table is based on the fully expanded cohort of eighth graders. This sample includes students excluded
in the base year sample, whose sex, race, and dropout status were determined through the Followback Study of
Excluded Students.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal
Study of 1988 Base-Year, First, and Second Followup Survey, 1988, 1990,1992, and 1994, unpublished data.

These young adults were re-interviewed in 1994 and information from those interviews,
sometimes taken in combination with their high school transcripts, show through re-enrollments
and alternative credentialing programs, the size of this group was reduced to 11.0 percent by the
summer of 1992.% A total of 80.9 percent of the 8th grade of 1988 had completed a regular
high school program by the end of the summer of 1992, 2.5 percent completed an aternative
credential, 0.1 percent received a certificate of attendance (not shown), and 5.5 percent were still
enrolled in ahigh school program of some type (table 11).

12A completion date of August 1992 was chosen so as to be consistent with the definition of high school completion
used by the Common Core of Data and the Current Population Survey.
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Table11—NELS:88 eighth grade cohort dropout rates and completion status, by sex and
race—ethnicity: August 1992

Status August 1992
Received Still
High school  aternative enrolledin
graduates credential high school*  Dropouts

Total 80.9 2.5 5.5 11.0
Sex
Male 79.8 29 6.0 11.2
Female 82.0 2.1 49 10.8
Race—ethnicity®
Asian/Pacific |slander 90.3 — 2.7 6.5
Hispanic 73.3 23 6.4 17.8
Black, non-Hispanic 71.9 2.8 11.1 14.1
White, non-Hispanic 84.2 2.6 4.4 8.8
Native American 61.3 — 6.8 254

—Insufficient sample size to compute reliable estimate.

'Table does not include individuals who received a certificate of attendance (less than one-tenth of one percent of
students).

Includes those enrolled in regular high school and in alternative programs.

3Not shown separately are 434 persons (approximately 2 percent of the unweighted sample) whose race—ethnicity
iSunknown.

NOTE: This table is based on the fully expanded cohort of eighth graders. This sample includes students excluded
in the base year sample, whose sex, race, and dropout status were determined through the Followback Study of
Excluded Students.

SOURCE: U.S. Department of Education, Nationa Center for Education Statistics, National Education Longitudinal
Study of 1988 Base-Year, First, and Second Followup Survey and 1988, 1990, 1992, and 1994, unpublished data.

When sex and race—ethnicity are taken into account, the data show that male and female
students are equally likely to leave school, regardless of the grade intervals considered. And,
racial and ethnic differences persist—in general, the dropout rates for Hispanics and blacks are
higher than those for whites and Asians.

Longitudinal studies that are conducted on different cohorts of students enrich our
understanding even further. In 1980, the High School and Beyond (HS&B) study included a
nationally representative sample of sophomores; after initial interviews in 1980, these students
were re-interviewed in 1982, 1984, 1986, and 1992." More recently, the National Education
Longitudina Study of 1988 (NELS:88) included a nationally representative sample of sophomores

13See M. Frase, Dropout Rates in the United States: 1988, NCES 89-609, for a full discussion of the cohort dropout
rate from the High School and Beyond study.
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in 1990 in addition to the nationally representative sample of eighth graders; these students were
re-interviewed in 1992 and 1994.

A comparison of cohort dropout rates from the 1980 and 1990 sophomore classes shows
that 9.9 percent of the students who were sophomores in 1980 were high school dropouts by
August of the 198 1-82 school year (table 12)." For the sophomore class of 1990, the cohort
dropout rate was lower, with 5.6 percent of the students who were sophomores in 1990 counted
as dropouts by August of the 199 1-92 school year. This amounts to a 43 percent reduction in the
sophomore to senior dropout rate over the decade. '

The cohort dropout rates improved for both male and female students, as well as for
white, black, and Hispanic students. In 1982 and 1992, dropout rates were lowest for students
living with both of their parents; but the dropout rates did decrease for al students, regardless
of whether both parents were present in their home. 1N 1992 about 18 percent of the female
students with a child at home dropped out of high school and although this number was
apparently less than the 33 percent in 1982, the difference was not significant.

“Previous analyses of HS&B data from the spring 1982 followup counted students who had enrolled in alternative
programs to prepare for a high school equivalency test or who had completed high school by an alternative means
as dropouts. See S.M. Barro and A. Kolstad, Who Drops Out of High Schoo!? Findings from High School and
Beyond (1987); and A. Pallas, “School Dropouts in the United States,” |ssue Paper, U.S. Department of Education,
Center for Education Statistics (1987). The analysis presented here treats them as students or completers.

%In both HS&B and NELS:88, a subset of students who were not considered capable of completing the questionnaire
were deemed ineligible for participation in the study. Inasmuch as no attempt was made to identify and include data
from students deemed ineligible in the 1980 HS&B cohort, analyses that compare NELS:88 sophomores with HS&B
sophomores do not include data reflecting the experiences of the indligible students in NELS:88. The option for the
school coordinators to determine some students ineligible led to the exclusion of an unknown number of language
minority (LM) and limited English proficient (LEP) students in HS&B. In NELS:88 however, a Spanish language
questionnaire was administered to those members of the sophomore cohort who preferred to take this version of the
questionnaire.
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Table12—HS&B and NELS:88 10th- to 12th-grade cohort dropout rates, by demographic

characteristics: August 1982 and 1992

Cohort dropout rate

HS&B! NELS:88
Statusin 10th grade 1980-82 1990-92
Total 9.9 5.6
Sex
Male 11.0 5.2
Female 9.0 6.0
Race—ethnicity?
Asian/Pacific |slander 2.2 4.6
Hispanic 16.8 10.9
Black, non-Hispanic 11.3 7.6
White, non-Hispanic 8.8 4.3
Native American 25.1 18.2
Family below poverty level
Yes 13.0 10.9
No 6.1 3.6
Family composition
Intact family 55 4.2
Two adults/step-parents 12.9 7.9
Single parent 11.0 7.4
Other 19.8 104
Own child in home
Yes
Male 19.4 6.8
Female 33.0 18.3
No
Male 8.3 5.1
Female 7.0 5.5

'Rates for HS&B are revised from previously published data.
Not shown separately are those included in the total whose race-ethnicity iS unknown.

NOTE: See the technical appendix for the definitions of poverty and family composition used in these tables.

SOURCES: U.S. Department of Education, National Center for Education Statistics, High School and Beyond Study,
Sophomore cohort, First Followup Survey, 1982, unpublished data. U.S. Department of Education, National Center
for Education Statistics, National Education Longitudinal Study of 1988 First and Second Followup Surveys, 1990

and 1992, unpublished data.




In both 1982 and 1992, dropouts cited failing grades and a dislike for school as important
factors in their decisions to leave school.'®” (table 13) Especially for female dropouts,
pregnancy was a significant contributing factor. Marriage was also a key factor in 1982 but not
as much in 1992, as the percentage of female dropouts who reported leaving school because of
marriage declined. In order to better understand the success, and unfortunately in some cases
failure, that young adults experience in today’s society, the analysis included in this year’ s report
focuses on some of the activities and outcomes experienced by the 1988 eighth grade cohort.

Table 13—Percentage of HS&B 1980 and NELS:88 sophomore cohort dropouts who
reported that variousreasonsfor dropping out of school applied to them, by sex
and race—ethnicity: 1982 and 1992

HS&B 1982 NELS:88 1992
Reasons for dropping out Total Male Female Total Male Female
School-related:
Did not like school 30.0 302 285 429 436 422
Could not get aong
with teachers 154 19.2 10.9 228 246 21.1
Could not get aong
with students 6.4 6.3 6.5 145 17.7 11.6
Was suspended/expelled
from school 107 161 45 155 216 10.0
Had poor grades/was
failing school’ 314 350 27.1 38.7 434 345
Family-related:
Was pregnant® 229 — 229 268 — 268
Got married 199 73 347 121 37 197

—Not applicable. _ o o
'In the NELS:88 survey the wording of this item was changed to “was failing in school.”
? Females only.

SOURCES: U.S. Department of Education, National Center for Education Statistics, High School and Beyond study,
sophomore cohort, First Followup Survey, 1982, unpublished data. U.S. Department of Education, National Center
for Education Statistics, National Education Longitudinal Study of 1988 First and Second Followup Surveys, 1990
and 1992, unpublished data.

1Analyses of earlier datafrom HS&B and from the National Longitudinal Survey-Labor Force Experience in Youth
Cohort (NLS—Youth) provide additional evidence of the role of school-related problems, work decisions, and family
status in students’ decisions to leave school early. See, for example, D. Mann, “Can We Help Dropouts? Thinking
About the Undoable,” in School Dropouts: Patterns and Policies, ed. G. Natriello (New York, NY: Teachers College
Press, 1989): 3-19; G.G. Wehlage and R.R. Rutter, in School Dropouts: Patterns and Policies, 70-88; R.W.
Rumberger, American Educational Research Journal 20 (1983):199-220; R.W. Rumberger, “High School Dropouts:
A Review of Issues and Evidence,” Review of Educational Research 57(1987):107-121; and S.M. Barro and A.
Kolstad, Who Drops Out of High School: Findings from High School and Beyond, U.S. Department of Education,
Center for Education Statistics (1987).

Since students identified all reasons contributing to their dropout decision, changes in the percentage reporting an
individual item or any group of items does not necessarily reflect a change in the dropout rates. More than likely
the increases here reflect that individua students report more reasons as contributing factors.
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HIGH SCHOOL COMPLETION RATES

Much of the interest in measuring dropouts stems from a concern over how well prepared
young adults are for entry into the work force. As the emphasis on skilled labor and technology
increases in the work place, a high school education serves more and more as a minimum
requirement for entry into the labor force. This then leads to interest in a measure of the number
of young adults who have completed a high school program.

Graduation and Completion Rates

The magjority of young adults complete the required secondary school coursework and
graduate with a regular high school diploma. Strictly speaking, a high school graduation rateis
based on students receiving regular high school diplomas. In1994,79.4 percent of the young
adults ages 18 through 24, who were not still enrolled in a high school program, were graduates
holding regular high school diplomas (table 14).

Table 14—High school completion rates and method of completion of 18- through 24-year-
olds not currently enrolled in high school or below, by race-ethnicity': October
1990 through October 1994

Year
Completion method 1990 1991 1992* 19932 19943
(percent)
Total
Completed 85.6 84.9 86.4 86.2 85.8
Diploma 81.0 80.9 81.5 81.3 79.4
Alternative 4.6 4.0 4.9 49 6.4
White, non-Hispanic
Completed 89.6 89.4 90.7 90.1 90.7
Diploma 85.0 85.2 85.7 85.4 84.6
Alternative 4.6 4.2 5.0 4.7 6.1
Black, non-Hispanic
Completed 83.2 82.5 82.0 81.9 83.3
Diploma 78.0 77.4 76.8 75.9 75.7
Alternative 52 5.1 52 6.0 7.6
Hispanic
Completed 59.1 56.5 62.1 64.4 61.8
Diploma 56.5 544 58.0 58.5 56.5
Alternative 2.6 2.1 4.1 59 53

'Not shown separately are non-Hispanics who are neither black nor white, but who are included in the total.
>Numbers for these years reflect new wording of the educational attainment item in the CPS.

*Numbers in this may reflect changes in CPS due to newly ingtituted computer assisted interviewing and/or due to
the change in the population controls used this year to the 1990 Census-based estimates, with adjustment.

SOURCE: U.S. Department of Commerce, Bureau of the Census, Current Population Survey, October (various years),
unpublished data.
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Other young adults complete their high school education by successfully passing an exam,
such as the General Educational Development (GED), required for an alternative credential. The
size of this group is relatively small; in 1994, 6.4 percent of the 18- through 24-year-olds who
were not still enrolled in a high school program reported holding an aternative certificate.

The high school completion rate combines these recipients of alternative certificates along
with students graduating with regular high school diplomas, to provide a measure of the young
adults who have completed a high school program and are ready to enter the labor force or move
on to a postsecondary educational program. In 1994, 85.8 percent of the young adults ages18
through 24, who were not still enrolled in a high school program, held a high school credential.
This rate measures the high school completion status of young adults, regardless of the year of
high school completion.’* Over the last 18 years the completion rate has increased. The 1994
high school status completion rate is higher than the recorded lows of 82.8 observed in 1972 and
of 83.1 observed in 1979 (figure 4 and table A45).

Figure 4—High school completion rates for all 18- through 24-year-olds, by race—ethnicity:
October 1972 through October 1994
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SOURCE: U.S. Department of Commerce, Bureau of the Census, Current Population Survey, October (various years),
unpublished data.

BAn event graduation rate compares the number of students who graduate at the end of a school year (or the
following summer) to the number of students potentially eligible to graduate at the start of the year. Data from the
NCES 1993-94 Schools and Staffing Survey (SASS) show an event graduation rate of 93 percent for seniorsin the
spring of 1993. A cohort graduation rate compares the number of students who graduate to the number of students
present at the start of the study. Data from NELS:88 expanded cohort show that 80.9 percent of the eighth-grade
cohort graduated by the summer of 1992, and an additional 2.5 percent completed an alternative program, for 21992
cohort completion rate of 83.4 percent.
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The high school completion rates of whites have been consistently higher than those for
blacks, with 90.7 percent of the white 18- through 24-year-olds reported as completing high
school by 1994, compared to 83.3 percent of black 18- through 24-year-olds (table 15). However,
while white completion rates are still higher than black rates, the gap between black and white
completion rates narrowed over time. The high school completion rate for Hispanic 18- through
24-year-olds is even lower, at 61.8 percent.

Table 15—Completion rates and number and distribution of completers, ages 18 through
24 year s old, by sex, race—ethnicity, and region: October 1994

Completion Number Percent
rate of completers of all
(percent) (thousands) completers
Tota 85.8 20,538 100.0
Sex
Made 84.5 9,949 49.2
Femae 87.0 10,589 50.8
Race—-ethnicity®
White, non-Hispanic 90.7 14,889 68.6
Black, non-Hispanic 83.3 2,785 14.0
Hispanic 61.8 1,985 134
Region
Northeast 89.6 4,040 18.8
Midwest 90.9 5,225 240
South 83.1 7,031 35.7
West 81.2 4,243 21.8

e Not shown separately are non-Hispanics who are neither black nor white, but who are included in the total.
NOTE: Percentages may not sum to 100 percent due to rounding.

SOURCE: U.S. Department of Commerce, Bureau of the Census, Current Population Survey, October 1994,
unpublished data.

Consistent with the geographic patterns observed in the status dropout rates, the high
school completion rates are lower in the South and West than they are in the Northeast and
Midwest.
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Completion Rates by Sate

A review of completion rates computed for individual states (table 16) shows a17.7
percentage point spread between the highest and lowest observed estimates. In particular, the
rates range from 78.9 percent in California and 79.4 percent in Georgiato 95.9 percent in
Nebraska and 96.6 percent in North Dakota."

These completion rates reflect the experiences of all 18- through 24-year-olds living in
each state at the time of the October data collection. Although dependent students are included
in their parent’s household, not their school residence, some young adults move from one state
to another to seek employment. This should be taken into account in evaluating the rates for
individual states.

The sample sizes of the numbers of completers at the state level are, by definition, substantially smaller than the
counts of completers supporting the national estimates (but appreciably larger than the counts of dropouts). TO
improve the stability of the state level estimates for high school completion rates, the rates are displayed as three
year moving averages (for example, the data for 1990 represent the average of the data from 1989,1990, and 1991
and the data for 1993 are based on averages of data from 1992,1993, and 1994).
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Table 16—High school completion rates of 18- through 24-year-olds, by state, October
1989-91 and 1992-94!

Sate 1989-91 1992-94
Total 85.0 86.1
Alaska 88.7 89.8
Alabama 82.2 83.3
Arkansas 87.1 87.5
Arizona 83.2 83.7
Cdlifornia 76.7 78.9
Colorado 87.8 87.6
Connecticut 89.7 92.6
Washington, D.C. 82.0 86.4
Delaware 85.9 93.7
Florida 83.2 83.2
Georgia 85.5 79.4
Hawaii 929 90.7
lowa 94.5 94.2
|daho 83.1 86.7
[linois 85.4 86.7
Indiana 88.9 88.4
Kansas 92.5 92.2
Kentucky 81.6 833
Louisiana 80.6 83.9
Massachusetts 89.6 91.2
Maryland 87.3 929
Maine 90.5 94.0
Michigan 86.3 89.2
Minnesota 92.0 93.2
Missouri 88.0 90.0
Mississippi 84.0 88.8
Montana 92.7 91.6
North Carolina 82.8 85.3
North Dakota 95.6 96.6
Nebraska 90.8 95.9
New Hampshire 87.3 86.6
New Jersey 90.0 91.0
New Mexico 84.7 83.7
Nevada 82.6 83.4
New York 87.7 87.5
Ohio 89.3 89.6
Oklahoma 87.1 83.1
Oregon 89.2 829
Pennsylvania 90.2 89.7
Rhode Idand 87.4 90.7
South Carolina 82.6 87.0
South Dakota 87.6 93.2
Tennessee 76.5 82.3
Texas 78.4 80.5
Utah 939 93.9
Virginia 87.0 88.6
Vermont 859 89.8
Washington 87.4 87.3
Wisconsin 93.4 934
West Virginia 82.7 85.6
Wyoming 914 91.6

'Numbers on this table reflect 3-year averages. .
SOURCE: U.S. Department of Commerce, Bureau of the Census, Current Population Survey, October (various years),
unpublished data.
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Summary

Overall, status dropout rates have declined and high school completion rates have
increased since the early 1970s. But it is still the case that in 1994 Hispanic students were more
likely to be dropouts and less likely to complete high school than black students; and black
students were more likely to be dropouts and less likely to complete high school than white
students. Regional differences, which are influenced by the racial differences, show higher
dropout rates and lower high school completion rates in the South and West.

Despite these relative differences, in absolute terms the largest numbers of status
dropouts are white (45.9 percent) and live in families with middle incomes (58.0 percent). In
addition, nearly one-third (30.2 percent) of al dropouts live in either the northeast or Midwestern
regions of the country.
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HIGH SCHOOL COMPLETION AND LIFE EXPERIENCES

The decisions that are made during and soon after high school affect the life course of
each individual. During these years students make judgments that will affect how they will pass
from adolescence to adulthood. Social scientists have long known that the timing and sequencing
of these early transitions have a profound effect on the lives of these young people.’ The
traditional sequence is 1) complete school, 2) go to work, and 3) get married and raise
children.?* Completion of high school is the first critical step in this sequence. Those who do
not complete this step face difficulties in making successful stepsin the transition to adult life.
Different paths to adulthood may result in different consequences in adulthood.

Over the two-year period from 1992 to 1994, members of the eighth-grade class of 1988
(NELS:88) followed different paths as they entered adulthood: a number of them enrolled in
postsecondary education programs, some of them either completed or enrolled in GED or other
aternative certification programs, a number of young adults entered the labor force and became
wage earners, SOme of them married, and some had children.

This analysis examines the immediate outcomes of different methods of high school
completion on the life course events of young aduits, with a consideration of whether there are
differences between males and females or students with different racial or ethnic identities or
different socioeconomic backgrounds.?> Examined first are differences in high school completion
status, followed by an examination of differences in the subsequent experiences of these young
adults .24

High School Completion

While there may be many pathways to adulthood in the United States, the first step is
almost always completion of high school. In August 1992, 84 percent of the eighth grade class
of 1988 had completed high school—most with a high school diploma (table 17). Two years
later, about 50 percent of those still enrolled in high school at the end of the summer in 1992 had
completed high school by earning a diploma or receiving a GED. About 19 percent of dropouts
in August 1992 completed while another 31 percent were re-enrolled in a program leading to
high school completion.

2 For areview of thisresearch see A. Pallas, “Schooling in the Course of Human Lives: The Social Context of
Education and the Transition to Adulthood in Industrial Society,” Review of Educational Research 20 (Winter, 1993).
2 See M.M. Marini, “Age and Sequencing Norms in the Transition to Adulthood,” Social Forces 63,(1984) for a
critique of the utility of social norms in discussing adult pathways.

2 R.R Rindfuss, C G Swicegood, and R.A. Rosenfeld, “Disorder in the Life Course: How Common and Does it
Matter?” American Sociological Review 94 (1987).

#The analysis in this section of the report is based on the third follow-up survey data from NELS:88. The third
follow-up subsampled the full sample from earlier NELS:88 base year and follow-up surveys. Y oung people who
were ineligible for al waves of the survey were not sampled. Therefore the estimates reported here are dightly
different than those based on the fully expanded sample of students used in the previous section.

% pallas (1993) calls attention to our lack of good information on the racial-ethnic and social class differencesin
patterns in the life course.
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Table17—Completion status of eighth grade class of 1988, August 1992 and spring

1994
Completion status
August 1992
Completion status Spring1994 Completed Enrolled Dropout
Total 84.1 7.8 8.2
Received a high school diploma 96.7 29.2 9.2
Received a GED 32 20.0 10.2
Received a certificate of
attendance 0.1 0.2 0.2
Currently in high school — 3.5 1.0
Working towards an equivalency — 234 30.3
Dropout — 23.1 49.2

—Not applicable.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal
Study of 1988, Third Followup Survey, 1994, unpublished data.

Consequently, by 1994, approximately 87 percent of the 1988 cohort of eighth graders
had made the first step to adulthood and had completed high school or an equivalency program
(81 percent and 6 percent, respectively). An additional 5 percent reported continuing work
towards high school completion. The remaining 7 percent were dropouts-they had not completed
high school and were not working towards compl etion (table 18).
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Table 18—Percentage of NELS:88 eighth graders by high school completion status,
by race—ethnicity, sex, and socioeconomic status: 1994

Received Still
High school  dternative  enrolledin
graduates credential  high school Dropouts

Total 81.3 6.2 5.3 7.2

Race—ethnicity

Asian/Pacific | Slander 91.3 1.4 2.2 5.1

Hispanic 72.7 59 7.1 14.3

Black, non-Hispanic 71.8 10.5 9.3 8.4

White, non-Hispanic 84.4 55 4.3 5.7

Native American 61.7 10.2 11.2 16.9
Sex

Male 80.2 7.1 5.1 7.5

Femae 82.4 52 55 6.9
Socioeconomic status

Low SES 64.9 7.9 9.6 17.7

Middle SES 83.7 6.3 5.0 5.0

High SES 93.6 4.0 1.5 0.9

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal
Study of 1988, Third Followup Survey, 1994, unpublished data.

These patterns do not vary appreciably between male and female youth®, but there are
some differences between racial and ethnic groups® and between youth from different
socioeconomic backgrounds. In particular, 84 and 91 percent of the white and Asian youth
received regular diplomas, compared with about 72 percent of black, 73 percent of Hispanic, and
62 percent of Native Americanyouth. When GED or other alternative certifications are taken into
account, about 90 percent of white and Asian youth and about 80 percent of black and Hispanic,
and 72 percent of Native American youth have completed a high school program. |n addition,
the percentage of youth who completed a high school program increases from 73 percent at the
lowest socioeconomic level to 90 percent at the middle level and to 98 percent at the highest
level. Conversely, the percentage still enrolled and the percentage who are dropouts decreases

»Males are dlightly more likely to receive an alternative credential, but this result is not statistically
significant.

*In NELS:88, a subset of students who were not considered capable of completing the questionnaire were deemed
ineligible for participation in the study. The option for the school coordinators to determine some students ineligible
led to the exclusion of an unknown number of language minority (LM) and limited English proficient (LEP) students
in HS&B. In NELS :88 however, a Spanish language questionnaire was administered in 1990 to those participants
who preferred to take this version of the questionnaire.
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as the socioeconomic level increases. While 10 percent of the youth in the lowest socioceconomic
group were still enrolled, 18 percent are dropouts. The 10 percent at the middle and 2 percent
at the highest socioeconomic levels who have not completed a high school program are evenly
divided between those still enrolled and those who are dropouts.

Postsecondary Program Participation

The next step in the transition to adulthood for the majority of high school graduates is
immediate entry into some sort of postsecondary education or training. Over a decade ago, in
1980, approximately one-half of high school completers went immediately into college (49.3
percent), while in 1990 almost 61 percent had done so.?” Not al students go immediately into
apostsecondary program, but three-quarters of the young adults in the eighth grade cohort of
1988 who completed high school with a regular diploma participated in a postsecondary
education program® at some point between 1992 and 1994 (73 percent), and the majority of
high school graduates were in degree programs (56 percent) (table 19).

Table 19—Percentage of 1988 eighth graders by postsecondary enrollment status, by
high school completion status, Spring 1994°

Certified
No post- Enrolled  or enrolled
secondary  indegree incertificate  Other
education program program  enrollment

Total 374 46.4 8.4 7.8

High school completion status
High school graduate 26.7 55.8 8.8 8.7
GED/certificate 67.2 15.9 10.5 6.4
Enrolled 89.4 1.7 55 35
Dropout 93.5 0.5 3.8 22

*Postsecondary enrollment includes enrollment in degree granting programs, certificate programs, and programs not
leading to a certificate or degree.

NOTE: All postsecondary enrollment between Spring 1992 and Spring 1994 were included. For those students who
had enrolled in more than one type of program, the highest level of education is indicated.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal
Study of 1988, Third Followup Survey, 1994, unpublished data.

In the short term, at least, compared to high school graduates, relatively fewer of the
students who pursued an aternative path to high school completion by getting an alternative

7 These figures refer to enrollment of high school graduates in October following their high school graduation. U.S.
Department of Education, National Center for Education Statistics, Condition of Education 1994, Indicator 9.
Bpostsecondary enrollment includes enrollment in degree granting programs, certificate programs, and programs not
leading to a certificate or degree.
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credential participated in any postsecondary education programs—only one-third of these students
participated in any postsecondary education program (33 percent). In the past these GED
recipients have purportedly not enjoyed the postsecondary success of their peers who held regular
diplomas.” Nevertheless, about one-half of the GED recipients in the eighth-grade class of 1988
who enrolled in postsecondary education were in degree programs (about 16 percent of the GED
recipients).

Of those 1988 eighth graders who did not complete high school by 1994, only about 10
percent went on to some form of postsecondary education (table 19). About 7 percent of the
dropouts and 11 percent of those still working towards high school completion reported some
postsecondary education by 1994. And, the postsecondary participation of young adults without
a high school credential was primarily limited to non-degree licensing and certification programs
athough differences were not significant. This limitation makes sense given that many of these
types of non-degree programs have GED preparation as a preliminary step towards certification
or licensure.*

In the vast maority of cases, failure to complete high school precludes students making
the transition to postsecondary education. Most, but not all, of those who fail to complete school
will have to delay any postsecondary education until they achieve this milestone. Furthermore,
adelay in making this transition has consequences for later success in that delayed entry appears
to carry with it alow likelihood of eventual completion of postsecondary education.* Students
who start postsecondary education immediately after high school are more likely to complete a
bachelor’ s degree than are students who delayed entry by only a year.

Black, Hispanic, and Native American young adults were less likely to enroll in
postsecondary education programs than white and Asian youths (table 20). Most of the variability
occurs among regular high school diploma recipients without any postsecondary participation,
varying from 51 percent to 14 percent, depending on race or ethnic group membership. In
contrast, Within each race—ethnicity group about two-thirds of the GED recipients and about 90
percent of dropouts and those still working towards high school completion did not participate
In postsecondary education programs.

# L. Quinn and M. Haberman, “Are GED Certificate Holders Ready for Postsecondary Education?” Metropolitan
Education, and S.V. Cameron and J.J. Heckman, “The Non-Equivalence of High School Equivalents,” Journal of
Labor Economics 11(1):1-47 (1993).

o w N Grubb, J. Kalman, M. Castello, C. Brown, and D. Bradby, Readin’, Writin', and ‘Rithmetic One More Time:
The Role of Remediation in Vocational Education and Job Training Programs, National Center for Research in
Vocational Education, September 1991.

31 J Tuma and S. Geis, Educational Attainment of 1980 High School Sophomores by 1992, U.S. Department of
Education, National Center for Education Statistics, (March 1995); U.S. Department of Education, National Center
for Education Statistics, College Persistence and Degree Attainment for the 1980 High School Graduates: Hazards
for Transfers, Stopouts, and Part-timers (Washington DC, 1989).
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Table 20—Percentage of 1988 eighth graders never enrolled in postsecondary
education by race—ethnicity, by high school completion status, Spring 1994

Asian/ Black, White,
Pacific non- non- Native
Tota Islander Hispanic Hispanic Hispanic American

Total 37.4 19.7 48.9 47.3 34.1 66.4

High school completion status
High school graduate 26.7 14.2 33.1 33.6 25.2 51.2
GED/certificate 67.2 — 67.5 73.9 65.4 —
Still enrolled 89.4 — 95.0 944 86.2 —
Dropout 93.5 — 98.1 77.1 96.1 —

—Insufficient sample size to compute reliable estimate.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal
Study of 1988, Third Followup Survey, 1994, unpublished data.

The difference in postsecondary enrollment patterns between regular high school graduates
and those who did not complete a regular high school diploma s repeated when socioeconomic
background is taken into account (table 21). Again, the most variation in postsecondary program
participation occurs among regular high school diploma recipients; within this group, those in the
lower socioeconomic group are less likely to enroll in postsecondary programs than students at
higher socioeconomic levels and this pattern is repeated within each race—ethnicity group.*
Regardless of socioeconomic status, young adults who did not complete a regular high school
diploma are far less likely to participate in postsecondary education.

32 With the exception of Asians.
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Table 21—Percentage of 1988 eighth graders never enrolled in postsecondary
education by race—ethnicity, by socioeconomic status and high school
completion status, fall 1994

Asian/ Black, White,
Pacific non- non- Native
Total Islander Hispanic Hispanic Hispanic American
Total 37.4 19.7 48.9 47.3 340 66.4
High school completion status
High school graduate 26.7 14.2 33.1 33.6 25.2 51.2
GED/certificate 67.2 — 67.5 73.9 65.4
Other 91.8 86.4 97.1 86.2 91.9 97.6
Low SES 64.2 22.6 59.7 57.0 70.2 87.1
High school graduates 50.1 15.7 432 42.3 57.8 80.0
GED/certificate 73.6 — 73.2 70.6 74.3 —
Other 94.8 — 96.5 89.8 96.2
Middle SES 37.1 253 41.0 43.0 35.8 53.0
High school graduates 28.6 17.7 28.4 33.7 28.2 353
GED/certificate 66.7 — 63.7 62.3 68.3
Other 89.4 — 97.8 80.3 90.0
High SES 11.7 7.1 10.1 33.6 10.3 —
High school graduates 8.0 6.8 8.2 10.3 7.9 —
GED/certificate 58.6 — 35.9 —
Other 76.9 — 75.4 —

—Insufficient sample size to compute reliable estimate.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal

Study of 1988, Third Followup Survey, 1994, unpublished data.

Low postsecondary enrollment rates are shared by young males and females who do not
complete a regular high school program (table 22). The relatively small sex difference apparent
in the aggregate is due to differences in enrollment patterns among high school diploma
recipients in the lowest and middle socioeconomic groups.
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Table 22—Percentage of 1988 eighth graders never enrolled in postsecondary
education by sex, by socioeconomic status and high school completion status,

fall 1994
Tota Mae Female

Total 374 40.5 34.3

High school completion status
High school graduate 26.7 30.1 234
GED/certificate 67.2 69.1 64.6
Other 91.8 90.1 93.4
Low SES 64.2 68.9 59.9
High school graduates 50.1 55.3 45.8
GED/certificate 73.6 76.2 70.1
Other 94.8 94.9 94.8
Middle SES 37.1 41.7 32.3
High school graduates 28.6 34.2 23.1
GED/certificate 66.7 66.1 67.3
Other 89.4 86.7 92.2
High SES 11.7 13.2 10.0
High school graduates 8.0 8.8 7.1
GED/certificate 58.6 65.7 449
Other 76.9 72.1 82.5

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal
Study of 1988, Third Followup Survey,1994, unpublished data.

Employment and Postsecondary Enrollments

While the pattern of school-work—marriage may once have described the “normal”
seguencing of events on the path to adulthood, this ordering clearly does not describe the life
course of many young people today. More young adults combine the roles of student and worker
than ever before. For example, researchers using the National Longitudinal Survey of Y outh
Labor Market Experiences(NLSY) found that only 49 percent of undergraduate students worked
in 1979 compared with 67 percent in 1986.** More recently, research using the 1989-90
National Postsecondary Student Aid Study (NPSAS:90) found that among undergraduates,
approximately 75 percent reported working at some time during the academic year 1989-90.*

33 D.Stem and Y. Nakata, “Paid Employment among U.S. College Undergraduates,” Journal of Higher Education
62 (1) (1991).

3 L Horn and C. Maw, Undergraduates Who Work While Enrolled in Postsecondary Education: 1989-90. U.S.
Department of Education, National Center for Education Statistics, September 1994.
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Many of the young adults in the eighth-grade cohort of 1988 also combined work with
postsecondary education. About one-half (49 percent) of the young adults who completed high
school with aregular diploma reported some employment in 1993 (table 23). Two-fifths of these
young workers combined work with postsecondary education, and three-fifths reported work only.

Table 23—Percentage of 1988 eighth graders by employment and education status in 1993,
by high school completion status, sex, and socioeconomic status: 1994

Not enrolled in

Post- Post- postsecondary
secondary secondary education or employed
education education Employed Un- Not in

only and work only employed labor force

Total 39.6 18.0 35.1 2.6 4.7

1994 high school completion

status

High school graduates 47.8 20.5 28.1 1.1 24

GED/certificate 7.7 12.6 60.5 8.1 11.2

Enrolled 24 4.3 66.7 11.9 14.6

Dropouts 0.7 4.0 70.0 7.5 17.9
Sex

Male 36.1 18.9 39.9 2.2 2.8

Female 432 17.1 30.3 2.9 6.6
Socioeconomic status

Low SES 16.8 14.1 55.3 42 9.6

Middle SES 36.3 20.9 36.9 2.0 3.9

High SES 68.4 16.2 12.5 1.7 1.3

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal
Study of 1988, Third Followup Survey, 1994, unpublished data.

Relatively more GED recipients and dropouts worked in 1993 than did high school
graduates, but fewer of them combined work with postsecondary education. Nearly three-quarters
of the GED recipients and dropouts worked in 1993, but only one in six of the GED recipients
who worked combined work with postsecondary education and only one in twenty dropouts who
worked attended a postsecondary program.

32




Although large percentages of the continuing high school students and dropouts reported
employment in 1993, they were more likely than regular high school graduates to be either
unemployed or out of the labor force.* In 1993, only 4 percent of the regular diploma graduates
neither attended a postsecondary program nor worked, compared to 25 and 27 percent of the
dropouts and continuing high school students.

The data in Table 24 show that while Asian high school graduates were less likely than
other students to work in 1993, the aggregate pattern, with about 50 percent of the high school
diploma recipients working, holds for black, white, and Hispanic young adults.

3GED recipients also appear to be more likely than graduates to either be unemployed or not in the [abor force.
However, due to relatively small sample sizes these differences are not statistically significant.
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school completion status, by race-ethnicity, fall 1994

Table 24—Percentage of 1988 eighth graders by employment and education status by high

Not enrolled in

postsecondary educaton

Post- Post- or emplovyed
secondary secondary Not in
education education Employed Un- labor

only andwork only employed force Tota

Total 39.6 18.0 35.1 2.6 4.7 7.3
High school
graduates 47.8 20.5 28.1 1.1 24 3.6
Other 35 6.9 65.9 9.0 14.7 23.7
Race
Asian/Pacific Islander
Total 59.2 17.6 19.1 14 2.7 4.1
High school
graduates 64.3 17.9 154 1.0 1.4 24
Other 33 154 59.4 54 16.6 22.0
Hispanic
Total 26.3 19.6 423 3.0 8.8 11.8
High school
graduates 35.6 25.4 34.0 1.0 4.0 5.0
Other 1.6 4.1 64.2 8.4 21.7 30.1
Black, non-Hispanic
Total 31.0 17.1 354 8.2 8.4 16.6
High school
graduates 40.8 209 30.2 3.6 4.5 8.1
Other 5.7 7.3 48.6 20.1 18.3 384
White, non-Hispanic
Total 42.8 18.1 345 1.2 34 4.6
High school
graduates 50.0 20.1 275 0.6 1.9 25
Other 34 7.4 72.8 4.6 11.8 16.5
Native American
Total 13.6 10.9 50.8 16.6 8.2 24.7
High school
graduates 19.4 15.9 45.4 13.6 5.8 19.4
Other 4.3 29 59.5 21.2 12.0 333
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Employment data for GED recipients, continuing high school students, and dropouts show
that about 70 percent of the young adults in each of these groups are employed.” Despite these
relatively high levels of employment, black young adults are more likely to be unemployed than
their white contemporaries. | n fact, the percent of black young adults without a regular high
school diplomawho are unemployed or out of the labor force is twice as high as the comparable

percentages for white and half again as high for Asian young adults(38 percent for blacks versus
17 percent for whites).

This race—ethnicity difference among young adults without regular high school diplomas
is only apparent in the unemployment/out of the labor force patterns of young adults who are
from families at the lowest socioeconomic level (table 25). About 41 percent of the black young
adults and 33 percent of the Hispanic young adults in the lowest socioeconomic group are not
In a postsecondary program or working, compared to approximately 17 percent for their white
contemporaries. This difference diminishes within the middle socioeconomicgroup.”

%Due to these similarities in employment status and sample size considerations, young adults in these three groups
are combined in the following analyses.

*There are not enough cases for Asian young adults without regular high school diplomas to yield stable estimates
for socioeconomic group comparisons. Nor are there enough cases for high socioeconomic status youth without
regular high school diplomas to yield stable estimates for race-ethnicity group comparisons.
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Table 25—Percentage of 1988 eighth graderswithout aregular high school diploma

by socioeconomic status, by race-ethnicity, fall 1994

Not enrolled in

Post- Post- postsecondary
secondary secondary education and
education education Employed unemployed/

only and work only not in labor force

Overal
Total 3.5 6.9 65.9 23.7
Low SES 1.5 3.9 67.8 26.8
Middle SES 4.2 9.2 68.3 18.4
High SES 10.1 12.6 51.0 26.4
Race
Asian Pacific Islander
Total 33 154 59.4 220
Low SES — — —
Middle SES — — —
High SES — — — —
Hispanic
Total 1.6 4.1 64.2 30.1
Low SES 1.2 4.0 61.5 33.3
Middle SES 22 39 75.6 18.3
High SES — — —
Black, non-Hispanic
Total 5.7 7.3 48.6 384
Low SES 2.3 4.3 52.7 40.8
Middle SES 7.9 14.2 49.0 28.8
High SES — — — —
White, non-Hispanic
Tota 3.4 7.4 72.8 16.5
Low SES 1.3 3.7 78.0 17.0
Middle SES 3.7 8.7 71.6 15.9
High SES 9.3 16.8 59.3 14.5
Native American
Total 4.3 29 59.5 333
Low SES 0.0 0.7 50.9 484
Middle SES — —
High SES —

—Insufficient sample size to compute reliable estimate.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal
Study of 1988, Third Followup Survey, 1994, unpublished data.
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For both sexes, the percent who are unemployed or not in the labor force is substantially
higher among the young adults who did not have regular high school diplomas (14 percent versus
3 percent for males and 34 percent versus 4 percent for females) (table 26). However, anong
those without regular high school diplomas, males are more likely to work or combine
postsecondary education and work (83 percent for males versus 61 percent for females); while
females are more likely to be out of the labor force (24 percent for females versus 7 percent for
males).

Table 26—Percentage of 1988 eighth graders by employment and education status, by high
school completion status, by sex and socioeconomic status

Not enrolled in

postsecondary
Post- Post- education
secondary secondary or employed
education education Employed Un- Not in
only andwork only  employed labor force Tota
Sex
Male
Total 36.1 18.9 399 2.2 2.8 5.1
High school graduates 44.3 21.2 31.8 1.0 1.8 2.8
Other 2.7 9.6 73.3 7.4 7.0 14.4
Female
Total 43.2 17.1 30.3 29 6.6 9.5
High school graduates 51.3 19.9 24.5 1.3 3.0 4.3
Other 4.5 38 574 10.8 235 34.3
Socioeconomic status
Low SES
Total 16.8 14.1 55.3 4.2 9.6 13.8
High school graduates 24.9 19.5 48.6 22 4.8 7.0
Other 1.5 39 67.8 7.9 18.8 26.8
Middle SES
Total 36.3 20.9 36.9 20 3.9 5.9
High school graduates  42.5 23.2 30.8 1.2 2.3 3.5
Other 4.2 9.2 68.3 6.1 12.2 18.4
High SES
Tota 68.4 16.2 12.5 1.7 1.3 3.0
High school graduates  72.3 16.4 9.8 0.3 1.2 1.4
Other 10.1 12.6 51.0 22.7 3.7 264

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal
Study of 1988, Third Followup Survey, 1994, unpublished data.
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Employment and Earnings

Different paths through high school may also have consequences for those not pursuing
further education. For example, most studies show that both those with aternative credentials and
dropouts have earnings substantially below those of regular high school graduates. Furthermore,
most researchers have found few differences in employment or earnings between holders of
alternative certificates and other high school dropouts.®

These findings are seen in the 1993 earnings of the eighth-grade cohort of 1988. Overall,
among those not enrolled in some educational program, those with a high school diploma made
substantially more than did those with either a high school equivalency certificate or no high
school credential at all. Graduates earned on average $5,899 (median earnings), while alternative
completers earned $2,203 and dropouts earned $2,324 (figure 5). However, this may be a function
of the greater tendency of non-graduates to be unemployed or not in the labor force(see previous
section). Indeed, when the sample is restricted to those who reported some income in 1993, the
differences between the graduates and alternative completersis no longer statisticallysignificant.
However, while the relative difference appears to be less between high school graduates and
dropouts this difference is still significant. High school completers reporting income for 1993
made about $8,900 on average, compared with only $6,800 for dropouts.

3 For a comprehensive review of this literature see T. Smith, Who Values the GED ?: Economic and Sociological
Per spectives on Why Dropouts Get the GED and Why the State Supports fz. Working series paper, National
Center for Education Statistics (1995).
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Figure 5—Median income for 1988 eighth graders not enrolled in educational
programs and reporting income, by high school completion status: 1994
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SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal
Study of 1988, Third Followup Survey,1994, unpublished data.

While overall there were differences in the reported income for high school completers and
dropouts, these differences were not apparent when looking at completion status within sex or
racial-ethnic or socioeconomic groups (tables 27 and 28). With the possible exception of the
differences in income among blacks (differences which are not statistically significant), high
school dropouts within each racial—¢ thnic group earned on average no more or less than those
who had completed highschool. Y outh from low socioeconomic backgrounds who were working
and not enrolled in any educational programs made less than students from middle class
backgrounds, but within these social classes, dropouts earned as much as did completers.

Without considering educational attainment, income data for Hispanic, black, and white
young adults show that black members of this cohort earned less than did whites. Black median
Income (for those reporting income) was about $6,000, while white median income was about
$9,000. In fact, black graduates on average earned less than white dropouts-black high school
graduates earned $5,847 while white dropouts earned $8,828.
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Table 27—Median income for 1988 eighth graders not enrolled in educational programs
and reporting income, by high school completion status, by socioeconomic status

and race—ethnicity: 1994

Socioeconomic Status*

Tota Low Middle
Tota $8,495 $7,977 $8,981
High school graduate 8,943 7,979 8,990
Alternative completer 8,879 7,549 8,804
Dropout 6,778 7,876 8,843
Race
Asian/Pacific |slander 7,868 8,364 10,823
High school graduate 7,907 — 7,755
Alternative completer — —_— —
Dropout — — —
Hispanic 7,904 6,995 8,939
High school graduate 7,922 6,845 8,976
Alternative compl eter 7,766 7,521 7,757
Dropout 7,920 7,568 7,958
Black, non-Hispanic 5,846 5,341 4,988
High school graduate 5,847 5,926 4,969
Alternative completer 3,157 3,000 —
Dropout 4,666 4,739 5,061
White, non-Hispanic 8,992 8,160 9,486
High school graduate 8,999 8,331 9,883
Alternative completer 8,893 7,991 8,975
Dropout 8,828 8,094 8,965
Native American 7,393 7,926 7,683
High school graduate 8,626 8,843 8,205

Alternative completer
Dropout

—Insufficient sample size to compute reliable estimate.

*Based 0On the students' family socioeconomic status as of 1992. The number of high socioeconomic status students

who were not in school and working are too few to provide reliable estimates of their median income.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudina
Study of 1988, Third Followup Survey, 1994, unpublished data.

40




IN 1993 there were also substantial differences in the earnings between males and females
in the eighth-grade class of 1988 (at least those not enrolled in some kind of educational
program). Male members of the eighth-grade class of 1988 reported earnings averaging about
two-thirds higher than did females (table 28). While there were no reliable differences between
the earnings of male alternative completers and dropouts, female alternative compl eters (those
not in school) did not report earnings substantially less than female graduates.”

Table 28—Median income for 1988 eighth graders not enrolled in educational programs
and reporting income, by high school completion status, by sex and
socioeconomic status: 1994

Socioeconomic Status*

Tota Low Middle

Total $8,495 $7,977 $8,981
High school graduate 8,943 7,979 8,990
Alternative completer 8,879 7,549 8,804
Dropout 6,778 7,876 8,843

Made 9,987 9,713 9,994
High school graduate 9,988 8,990 9,996
Alternative completer 9,709 9,208 10,808
Dropout 9,739 9,779 9,003
Femae 5,988 5,909 6,490
High school graduate 5,995 5,933 6,077
Alternative completer 4,757 3,153 6,026
Dropout 5,941 5,841 7,607

*Based on the students’ family socioeconomic status as of 1992. The number of high socioeconomic status students
who were not in school and working are too few to provide reliable estimates of their median income.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal
Study of 1988, Third Followup Survey, 1994, unpublished data.

% These relationships between student characteristics, earnings, and completion status are quite complex and should
be interpreted with caution-especially since the view is only of former students not currently enrolled in school.
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Family Formation

While research has shown the importance of the sequencing of transitional events to later
adult success, the timing of these events is aso important. In particular, early entry into adult
roles such as spouse or parent may restrict later choices.* For example, for young women, those
who marry early are more likely to terminate their schooling and are more likely to have more
children.*! After high school, those who are enrolled continuously in school are more likely to
delay marriage and parenthood. As might be expected, the students who dropped out of high
school or who were GED graduates were more likely to start families than students who
graduated from high school. By the spring of 1994, more than one-half of the high school
dropouts had at least one child compared with only 9 percent of high school graduates (table 29).
Furthermore, 43 percent of the high school dropouts reported ever having been married or lived
In amarriage-like arrangement compared with 13 percent of high school graduates (table 30).

Table 29—Percentage of 1988 eighth graders by number of children born, by high school
completion status: 1994

Two or
None One More
Tota 84.1 11.9 4.0
1994 high school completion status

High school graduates 90.8 8.0 1.2
GED/certificate 61.9 23.1 15.0
Enrolled 517 304 11.9
Dropouts 46.9 333 19.8

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal
Study of 1988, Third Followup Survey, 1994, unpublished data.

“ A Pallas, The Determinants of High School Dropout. Unpublished doctoral dissertation, The Johns Hopkins
University (1986); D. Hogan, Transitions and Social Change: The Early Lives of American Men. New York:
Academic (1981).

# M. M. Marin, W. Chan, and J. Raymond, “Consequences of the Process of Transition to Adulthood for Adult
Economic Well Being.” In R.G. Corwin ed. Research in the Sociology of Education and Socialization, Greenwich
CT: JAI, 1987.
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Table 30—Percentage of 1988 eighth graders by marital/living arrangements, by high
school completion status: 1994

Ever Never

married” married

Total 17.4 82.6
1994 high school completion status

High school graduates 12.8 87.2

GED/certificate 354 64.6

Enrolled 18.2 81.8

Dropouts 42.9 57.1

o Includes ever living in marriage-like relationship.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal
Study of 1988, Third Followup Survey, 1994, unpublished data.

Not only were dropouts more likely to have children, they were more likely to have children
early; more than 60 percent of the 1992 births occurred prior to the dropouts’ on-time high
school completion date (August 1992) (table 31). Conversely, the students who received a regular
high school diploma were less likely to have children early; only 9 percent had children by the
spring of 1994 (table 29), and only about one-third of the children were born prior to an on-time
high school completion (table 31).

Table 31—Percentage of 1988 eighth graderswith children, by time of birth of first
child, by high school completion status: 1994

Prior to After
August 1992° August 1992
Total 49.0 51.0
1994 high school completion status

High school graduates 35.2 64.9
GED/certificate 65.9 34.1
Enrolled 549 45.1
Dropouts 61.9 38.1

e Includes August 1992 births.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal
Study of 1988, Third Followup Survey, 1994, unpublished data.

Taken as a group, nearly half of the GED recipients, continuing high school students, and
dropouts had a child during or just after their high school years and generaly this percent did
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not vary significantly across race—ethnicity groups (table 32). In contrast, although the percent
of regular high school graduates with a child was 21 percent or less in each race—ethnicity group,
black and Hispanic high school graduates were two or three times as likely to have achild as

their white and Asian peers.

Table 32—Percentage of NELS:88 eighth graderswith at least one child, by race-ethnicity,

by graduation status and socioeconomic status: Spring 1994

Asian/ Black, White,
Pacific non- non- Native
Total Islander Hispanic Hispanic Hispanic American
Overal
Total 15.9 7.4 264 29.2 11.8 33.9
High school graduates 9.2 4.5 16.2 21.0 6.5 20.3
Other 45.1 373 53.8 50.0 40.6 55.2
L ow socioeconomic status
Total 29.3 11.2 31.5 374 25.3 39.5
High school graduates 18.3 7.2 18.6 274 14.4 29.3
Other 49.8 — 57.9 56.2 44.1 519
Middle socioeconomic status
Total 14.8 8.6 20.8 259 12.3 32.2
High school graduates 9.4 5.6 15.7 20.4 7.1 16.2
Other 43.0 — 40.0 45.5 42.4 —
High socioeconomic status
Total 4.2 0.9 9.1 15.2 32 —
High school graduates 2.8 0.5 8.0 6.6 2.5 —
Other 23.5 — — — 16.7 —

—Insufficient sample size to compute reliable estimate.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal

Study of 1988, Third Followup Survey, 1994, unpublished data.

Not surprisingly, eighth graders with low socioeconomic backgrounds were more likely
to have children than were their more affluent peers; 29 percent in the lowest socioeconomic
group had children compared to 15 percent in the middle group and to 4 percent in the highest
group (table 32). As table 32 indicates, this overall pattern is shared by white, Hispanic, and
Asian young adults, with the percentages in the lowest socioeconomic group exceeding the
percentages in the highest socioeconomic group in each case. The percentage for black young
adults follow the same pattern; the decrease in percentages as socioeconomic status levelsrise
Isless pronounced but still significant.




The data in table 32 also indicate that among both the high school graduates and
nongraduates the percentage of young adults with children decreases as socioeconomic level
increases. The pattern of alower percent of high school graduates with children (shown in table
29) than the percent for those without a high school diploma is repeated within each
socioeconomic group. And in the case of both the regular high school graduates and others, the
percentage of young adults with children decreases as the socioeconomic level increases.

Females were more likely than males to report having a child by 1994 (22 versus 10
percent), and for both sexes those without high school diplomas were more likely than high
school graduates to have children (table 33). Both male and female diploma recipients were less
likely to have children as socioeconomic levels increased. This pattern is repeated among males
without diplomas, but females without diplomas generally were more likely than males to have
children.
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Table 33—Percentage of 1988 eighth graderswith at least one child, by sex, by graduation
status and socioeconomic status: 1994

Total Male Female

Overal

Total 15.9 9.9 219

High school graduates 9.2 52 13.1

Other 45.1 29.2 63.0
L ow socioeconomic Status

Total 29.3 20.4 37.5

High school graduates 18.3 10.8 24.5

Other 49.8 35.8 65.4
Middle socioeconomic Status

Total 14.8 9.3 20.5

High school graduates 9.4 5.4 133

Other 43.0 27.6 60.6
High socioeconomic status

Total 42 1.6 7.1

High school graduates 2.8 1.3 4.6

Other 23.5 53 52.1

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal
Study of 1988, Third Followup Survey, 1994, unpublished data.

At each socioeconomic level, one-half to two-thirds percent of women who did not
graduate from high school have children (table 33); overall, 70 percent of these women had their
first child prior to their on-time high school completion date (table 34). In contrast, about 39
percent of the rest of the women with children and 36 percent of all men with children had their

first child before August of 1992.
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Table 34—Percentage of 1988 eighth graderswith children born prior to scheduled
graduation (8/92), by sex, by graduation status and socioeconomic status: 1994

Total Mae Femae

Overdll

Total 49.0 36.1 54.8

High school graduates 35.2 25.2 38.8

Other 61.1 437 70.2
Low socioeconomic status

Total 49.6 344 57.0

High school graduates 34.0 17.4 40.0

Other 60.1 427 70.6
Middle socioeconomic status

Total 48.4 40.1 52.1

High school graduates 36.4 32.5 '37.8

Other 61.6 46.6 69.5
High socioeconomic status

Total 48.6 — 53.6

High school graduates 36.1 — 39.7

Other 70.2 — —

—Insufficient sample size to compute reliable estimate.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal
Study of 1988, Third Followup Survey, 1994, unpublished data.
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There are clear differences across socioeconomic levels and race—ethnicity groups in the
likelihood of having children either during or immediately after high school. But among the
young adults who have children, whether the first child was born before or after the on-time high
school completion date does not vary substantially across socioeconomic levels or race—ethnicity
groups (table 35).

Table 35—Percentage of 1988 eighth graderswith at least one child, by race-ethnicity,
by graduation status and socioeconomic status: 1994

Asian/ Black, White,
Pacific non- non- Native
Total  Islander Hispanic Hispanic Hispanic American

Overal
Total 15.9 42.1 48.5 55.8 45.5 63.7
High school graduates 9.2 33.5 31.6 42.2 32.0 —
Other 45.1 — 62.0 69.8 57.1 69.0
L ow socioeconomic status
Total 29.3 — 45.8 54.5 46.8 74.2
High school graduates 18.3 — 27.3 37.5 32.0 —
Other 49.8 — 57.5 70.5 55.0 —
Middle socioeconomic status
Total 14.8 — 50.0 54.4 45.8 —
High school graduates 9.4 — 424 46.6 30.6 —
Other 43.0 — 60.9 65.7 60.6 —
High socioeconomic status
Total 42 —_ — — 40.8 —
High school graduates 2.8 — — — 38.5 —
Other 235 — — — — —

—Insufficient sample Size to compute reliable estimate.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal
Study of 1988, Third Followup Survey, 1994, unpublished data.

Thirteen percent of the high school graduates and 38 percent of those who did not graduate
reported either being married or living in a marriage-like arrangement by 1994 (tables 30 and 36).
Non-graduates among Hispanic and white young adults were more likely than black young adults
to have been married or lived with a partner (48 percent for Hispanic, 44 percent for white, and
15 percent for black young adults) (table 36).
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Table 36—Percentage of 1988 eighth gradersever married or in amarriage-like
arrangement, by race-ethnicit y, by graduation status and socioeconomic status:

1994
Asian/ Black, @ White,
Pacific non- non- Native
Total Islander Hispanic Hispanic Hispanic American

Overadl

Total 174 9.3 25.2 10.7 17.6 30.1

High school graduates 12.8 7.4 16.9 8.9 12.9 35.0

Other 37.5 29.7 47.7 14.5 43.6 222
Low socioeconomic Status

Total 275 9.1 28.5 12.7 34.0 32.1

High school graduates 220 8.7 19.3 12.1 27.2 48.1

Other 37.7 — 47.2 13.7 45.7 12.5
Middle socioeconomic status

Total 174 12.2 21.3 9.1 18.5 25.8

High school graduates 134 8.3 16.0 8.0 14.1 20.7

Other 38.1 — 41.0 11.6 444 —_
High socioeconomic status

Total 7.5 4.8 134 11.3 6.9 —

High school graduates 5.9 4.5 11.5 4.4 5.7 —_

Other 29.6 — — — 29.8 —

—Insufficient sample size to compute reliable estimate.

SOURCE: U.S. Department of Education, Nationa Center for Education Statistics, National Education Longitudinal
Study of 1988, Third Followup Survey, 1994, unpublished data.

The likelihood of marriage or living with a partner soon after high school decreases as
socioeconomic level increases, but the difference between high school graduates and those
without a high school diploma persists at each socioeconomic level, as do the differences between
Hispanic and white young adults versus black young adults in the low and middle socioeconomic
levels. There are not enough cases for stable race—ethnicity estimates by high school completion
status and socioeconomic status.
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Y oung women were more likely than young men to report being ever married or living
with a partner (table 37). Although young men and women who did not graduate from high
school were more likely than those who graduated to report marriage or living with a partner,
the sex difference occurs in both groups. The decreases noted across socioeconomic levels occur
for men and women who graduated. At both the low and middle socioeconomic levels, close to
one half of the young women who did not graduate from high school reported being married or
living with a partner.

Table 37—Percentage of NELS:88 eighth graders ever married or in a marriage-like
arrangement, by sex, by graduation status and socioeconomic status: 1994

Tota Male Female

Overal

Total 17.4 124 22.5

High school graduates 12.8 8.5 17.1

Other 375 28.4 47.8
L ow socioeconomic status

Total 27.5 21.0 335

High school graduates 22.0 14.7 28.0

Other 37.7 31.0 45.2
Middle socioeconomic status

Total 174 11.9 23.0

High school graduates 13.4 8.8 17.9

Other 38.1 27.0 50.9
High socioeconomic status

Total 1.5 5.7 9.5

High school graduates 5.9 4.3 7.7

Other 29.6 22.3 41.0

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal
Study of 1988, Third Followup Survey, 1994, unpublished data.

Summary

During the years1992 to 1994, students from the eighth-grade class of 1988 took several
passages toward adulthood. Some enrolled in college, Some entered the work force, some started
families, and some did a combination of all three. The first critical step for these young people
was graduation from high school—and the data seem to indicate that many grasped the
importance of thisstep. By August of 1994, 81 percent had graduated with a diploma and another
6 percent had received some sort of alternative credential—87 percent thus had completed high
school in some fashion. Of those remaining, almost 21 percent (or 5 percent of the total cohort)
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were actively working towards high school completion. Only 7 percent of the total cohort had
dropped out of school and were not working towards completing high school.

Those who had failed to make this critical transition to the status of high school
completers had clear impediments to their successful development to other stages of adulthood.
Of those eighth graders who were still dropouts in 1994, only 7 percent were enrolled in
postsecondary education and slightly more than one-quarter were either unemployed or not in the
labor force.

Non-completers were also those most likely to make early transitions into adult roles for
which they may not have been fully prepared. Over half of the dropouts not pursuing any further
education in 1994 had at least one child (as either a cause or consequence of their dropping out
of school), 41 percent of those dropouts re-enrolled in a high school program had children, and
most of both groups of dropouts had children before the summer of their senior year in high
school. In contrast, only about 9 percent of those who had graduated from high school had
children-and those who did have children tended to have them after scheduled graduation from
high school.

These results seem to confirm what many people have argued for some time-those who
do not complete high school face difficulties in making successful steps in other transitions to
adult life.** While the economy may have changed dramatically in the last ten years since the
last high school cohort was examined (the High School and Beyond study of the sophomore class
of 1982), any such changes have not eliminated the necessity of making this critical passage to
adult life.

“2R.R. Rindfuss, C.G. Swicegood, and R.A. Rosenfeld, “Disorder in the Life Course: How Common and Does it
Matter?” American Sociological Review 94 (1987).
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APPENDIX A

Standard Error and Time Series Tables



Table A1—Standard errors and population sizes for Table 1: Event dropout and retention
rates and number and distribution of dropouts from grades 10-12, ages 15-24,
by sex, race—ethnicity, income, and region: October 1994

Event dropout and retention rate

Percent of all dropouts

Population Population
Standard Size Standard Size
Characteristics error (in thousands) error (in thousands)
Total 0.37 9,374 497
Sex
Mae 0.51 4,762 3.57 249
Female 0.53 4,611 3.57 248
Race—ethnicity’
White, non-Hispanic 0.40 6,499 3.55 274
Black, non-Hispanic 1.22 1,435 3.26 95
Hispanic 2.19 1,088 4.46 109
Family income?
Low income level 1.55 1,187 3.31 155
Middle income level 0.48 5,526 3.52 288
High income level 0.44 2,661 222 54
Region
Northeast 0.55 1,876 1.83 59
Midwest 0.71 2,296 2.74 113
South 0.72 3,170 3.48 214
West 0.82 2,033 2.48 110

—Not applicable.

'Not shown separately are non-Hispanics who are neither black nor white, but who are included in the total.
ZFamily income in current residence. Low income is defined as the bottom 20 percent of all family incomes for 1993;
middle income is between 20 and 80 percent of all family incomes; and high income is the top 20 percent of all

family incomes.

SOURCE: U.S. Department of Commerce, Bureau of the Census, Current Population Survey, October 1994,

unpublished data.
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Table A2—Standard errorsfor Table 2: Event dropout and retention rates and number
and distribution of dropouts from grades 10-12, ages 15-24, by age group:

October 1994

Event dropout and retention rate

Percent of all dropouts

Population Population

Standard sze Standard sze

Age error (in thousands) error (in thousands)
Total 0.37 9,374 — 497

Age’

15-16 0.50 2,624 248 70
17 048 3,264 2.87 101
18 0.80 2,547 342 177
19 2.08 633 2.61 79
20-24 3.83 306 2.50 71

—Not applicable.

*Age when a person dropped out may be one year younger, because the dropout event could occur at any time over

a 12-month period.

SOURCE: U.S. Department of Commerce, Bureau of the Census, Current Population Survey, October 1994,

unpublished data,
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Table A3—Standard errors for Table 3: M ember ship, dropout count and rate for grades
9-12, 1993-94

Datafor table 3 represents a universe collection and, as such, do not have a