Sample Assessment Tasks
and Student Responses

To give readers some familiarity with what students are
asked to do on the NAEP writing assessment and how
their writing is evaluated, this chapter presents sample
writing tasks and student responses from the NAEP 2002
writing assessment (“tasks” are the topics students are
given to write about). Sample tasks for all three writing
purposes specified by the NAEP writing framework—
narrative, informative, and persuasive—are given for
grades 4, 8, and 12. The nine tasks discussed in the report
have been released from the writing assessment so they
can be shared with the public in this and other NAEP
reports. NAEP does not release the whole writing
assessment for any given assessment year because a
sufficient number of writing tasks must be retained for
use in future assessments; re-using tasks used in previous
assessment years enables NAEP to measure trends in
writing achievement over time.

Sample responses to the nine tasks are accompanied by
both a summary of the scoring criteria used to determine
their rating and their actual assigned ratings on the six-level
scoring rubric—“Excellent,” “Skillful,” “Sufficient,”
“Uneven,” “Insufficient,” or “Unsatisfactory.” The sample
responses in this chapter represent “Uneven” and higher
levels of writing. Additional tasks and responses as well as
student performance data from previous NAEP writing
assessments may be viewed on the NAEP web site at A#p:/

/ nees.ed.gov/ nationsreportcard/ itmrls.
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To indicate how difficult the sample
tasks were for students, each task in this
chapter is accompanied by a table present-
ing two types of performance data: the
overall percentages of students whose
responses were scored “Uneven or better,”
“Skillful or better,” and “Excellent,” and
the percentages of students who scored
within specific score ranges on the NAEP
writing scale. The score ranges correspond
to the
three achievement level intervals—Baszc,
Proficient, and Adpanced—as well as the range
below Basic.

All students who took the assessment
were given brochures that provided sugges-
tions for planning and reviewing their
writing; the writing brochures for grades 4,
8, and 12 are reprinted in this chapter,
following the presentation of student
responses.

This chapter concludes with item maps
that show where sample responses at
different levels fall on the NAEP writing
scale. For each writing task discussed in this
report, the item maps display the points on
the writing scale at which students are
considered to have the skill to write a
response of the indicated quality.

Narrative, Informative,

and Persuasive Writing

In specifying that students must write
narratives, informative essays, and persua-
sive pieces, the NAEP writing framework
ensures that students taking the assessment
will have the opportunity to develop and
organize ideas, use language effectively, and
demonstrate awareness of audience for a
range of writing purposes. This section
describes what students at grades 4, 8, and
12 were able to accomplish when writing for
all three purposes.
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Narrative Writing:

Weaving a Story

How do writers tell a story? The storyteller
weaves plot, character, language, and detail
into a whole to create a narrative. To engage
students in creating narratives for the
NAEP writing assessment, students across
grades 4, 8, and 12 were presented with a
range of tasks and kinds of stimuli, includ-
ing drawings, cartoons, photographs, and, at
grades 8 and 12, newspaper articles and
quotations.

Narrative tasks like Unusual Day (released
in this report) presented fourth-grade
students with imaginative drawings, much
like those from a children’s book. At grades
8 and 12, students were asked to write both
first- and third-person narratives. The
President for a Day task released in this report
is an example of an eighth-grade first-
person narrative. Twelfth-graders were
sometimes asked to assume the voice of a
character or to write in a particular genre.
The twelfth-grade task featured in this
report asked students to write a genre
narrative, Tall Tale.

Student responses were scored for overall
quality, with six-level scoring rubrics that
used the following categories: “Excellent,”
“Skillful,” “Sufficient,” “Uneven,” “Insuffi-
cient,” and “Unsatisfactory”” Within a grade,
the same narrative scoring guide was used to
score all narrative responses regardless of
task, although raters were also made aware
of the variety of responses characteristic of
any given task.



Expectations for student writing in-
creased with increasing grade level. For
example, it was anticipated that students at
grades 8 and 12 would write more con-
trolled and lengthier pieces characterized by
more complex sentences and more sophisti-
cated word choices. Further, eighth- and
twelfth-grade students usually provided
substantially more developed narrative plots
than did fourth-graders. In “Skillful” or
“Excellent” responses, students at grades 8
and 12 were generally more able at using
narrative techniques to interweave event and
characterization and to experiment with
precise language that increased the effective-
ness of their stories.

However, it is accurate to say that across
grades 4, 8, and 12, narrative responses
rated “Skillful” or “Excellent” were clearly
developed with details, organized smoothly,
and exhibited control over sentence struc-
ture and mechanics. Such responses occa-
sionally used dialogue to develop character
or experimented with suspense. Stories
rated “Sufficient” provided a clear sequence
of events, but lacked a high level of devel-
opment, used very simple language and
sentence structure throughout the response,
and/or occasionally made abrupt shifts in
time or place. In responses rated “Uneven,”
abrupt shifts and errors tended to impede
the story’s progress, even though many of
the writers of “Uneven” responses still
attempted a complete story. “Uneven”
stories often had the outlines of a story, but
were weakened by repetition, uneven
development, or problems in controlling
sentence structure. Narratives rated “Insuf-
ficient” or “Unsatisfactory” were often
marked by extreme brevity or lack of
control over standard written English.

Informative Writing:

Describing and Explaining
Informative writing requires a clear, orga-
nized presentation of information about a
subject understood by the writer. Informa-
tive writing tasks varied among the grades.

In most fourth-grade tasks, students were
asked to write about familiar subjects.
Lunchtime (released in this report) is one
such subject. At the eighth and twelfth
grades, students were given new informa-
tion to assimilate and present (in charts,
pictures, or letters) and were asked to write
for a greater variety of audiences (such as a
school board or friend). Some tasks required
older students to draw from background
knowledge. In the case of the Save a Book
task, discussed in this report for both
eighth- and twelfth-graders, the task is to
describe a particular book worth saving for
posterity.

As with narrative responses, student
informative responses were scored with a 6-
level guide that was the same for all infor-
mative tasks within a grade. Again, expecta-
tions were higher the older the students
were. Fourth-graders who wrote “Skillful”
and “Excellent” responses developed ideas
with specific details and organized them
clearly (e.g, through comparison and
contrast). In responses rated “Skillful” or
“Excellent,” eighth- and twelfth-grade
students developed information fully with
details and organized it well, using clear
transitions to link sections. Twelfth-graders
often gave more detailed accounts of things
read, studied, or experienced than eighth-
graders. At grade 12 especially, higher-level
responses exhibited mastery over sophisti-
cated sentence structure and word use.
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“Sufficient” responses across grades
presented a clear sequence of information,
but with ideas that were only generally
related. Fighth- and twelfth-graders who
wrote “Sufficient” responses organized
information but did not elaborate on details
or provide a clear structure to guide the
reader through the information. “Uneven”
responses at grades 4, 8, and 12 presented
some information, but not in a clear se-
quence or with patchy development. Infor-
mative essays scored “Insufficient” or
“Unsatisfactory” were, like narrative re-
sponses at these levels, extremely undevel-
oped or lacking in control over sentence
structure and word usage.

Persuasive Writing:

Convincing the Reader

As stated in the NAEP writing framework,
the primary aim of persuasive writing
“...1s to influence others to take some
action or bring about change. . . . This type
of writing involves a clear awareness of
what arguments might most affect the
audience being addressed.”’ To engage
students in writing persuasively for the
NAEP assessment, every attempt was made

to design tasks relevant to students’ experi-
ences so that students could craft responses
with a meaningful sense of audience. A
variety of stimuli were used, frequently text-
based, although at grade 4 these were
limited to short letters, while at grades 8 and
12 lengthier articles were employed.

The grade 4 persuasive task in this report,
Library Book, required students to write a
letter to the school librarian convincing him
or her to reacquire a particular book for the
school library. The School Schedule task
released in this report asked eighth-graders
to respond to a newspaper article by writing
to their principal defending their position on
changing school hours. Most twelfth-grade
persuasive tasks broadened the writing
context beyond the classroom orientation
of fourth-grade tasks and the school orien-
tation of the eighth-grade tasks. Tasks
ranged from letters to an editor to debates
on the merits of particular social changes.
The Heroes task presented in this chapter
asked students to define heroism and
provide specific examples of celebrities
and/or people from their community to
illustrate and support their definitions.

1 National Assessment Governing Board. (1998). Writing Framework and Specifications for the 1998 National Assessment of

Eduncational Progress, p. 7. Washington, DC: Author.
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Student persuasive responses were scored
with a 6-level guide that varied slightly by
grade. In responses rated “Skillful” or
“Excellent,” fourth-graders took clear
positions, offering clear support for their
positions with reasons or examples. At
eighth grade, in contrast to fourth grade, in
“Skillful” and “Excellent” responses, stu-
dents went beyond providing evidence or
simple reasons for a position to develop a
complete argument with appropriate details.
In twelfth-grade persuasive writing rated
“Skillful” and “Excellent,” students con-
structed coherent arguments throughout
their responses. Some students carefully
weighed both sides of an issue before
choosing one. While students across grades
at the highest levels used rhetorical strate-
gies such as humor, repetition, or rhetorical
questions to appeal to an audience, such
devices were used most often and most
skillfully at grade 12.

As with informative writing, “Sufficient”
responses at grades 4, 8, and 12 tended to
be simple and somewhat undeveloped. Such
responses clearly stated a position and
provided some support, but were only
generally organized, and, at grades 8 and 12,
lacked clear transitions among ideas. At all
three grades, students whose responses were

rated “Uneven” provided a clear position
but offered unclear, undeveloped, or dis-
jointed support, and/or were characterized
by errors that at times impeded understand-
ing. Responses rated “Insufficient” or
“Unsatisfactory” were very undeveloped or
lacking in control over sentence structure
and word usage.

Evaluating Student Responses
This section presents the scoring guides
used in the writing assessment, sample tasks
at each grade, and student responses rated
“Uneven,” “Skillful,” and “Excellent” on
the writing scoring guides for each task type
at each of grades 4, 8, and 12. Displaying
sample responses of these three ratings will
enable readers to better understand how
NAEP scores student writing to distinguish
between upper-level writing (“Sufficient”
and above) and lower-level writing (“Un-
even” and below). Both the scoring guides
and the tasks were designed to reflect
appropriate expectations for the assessed
grade levels, and the sample tasks illustrate
the three kinds of writing at each grade
level. The frequency of the three kinds of
writing included in the assessment at each
grade is based on the emphases they receive
in instruction as discussed in the NAEP
writing framework.”

2 National Assessment Governing Board. (1998). Writing Framework and Specifications for the 1998 National Assessment of

Educational Progress, p. 48. Washington, DC: Author.
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Grude 4 Narrative Scoring Guide I

6 Excellent Response

e Tells a well-developed story with relevant descriptive details across the response.
e Events are well connected and tie the story together with transitions across the response.
e Sustains varied sentence structure and exhibits specific word choices.

e Exhibits control over sentence boundaries; errors in grammar, spelling, and mechanics do not
interfere with understanding.

5 Skillful Response

e Tells a clear story with some development, including some relevant descriptive details.
e Events are connected in much of the response; may lack some transitions.
e Exhibits some variety in sentence structure and exhibits some specific word choices.

e Generally exhibits control over sentence boundaries; errors in grammar, spelling, and mechanics
do not interfere with understanding.

4 Sufficient Response

e Tells a clear story with litfle development; has few details.
e Events are generally related; may contain brief digressions or inconsistencies.

e Generally has simple sentences and simple word choice; may exhibit uneven control over sentence
boundaries.

® Has sentences that consist mostly of complete, clear, distinct thoughts; errors in grammar, spelling,
and mechanics generally do not interfere with understanding.

3 Uneven Response (may be characterized by one or more of the following)

e Attempts to tell a story, but tells only part of a story, gives a plan for a story, or is listlike.
e Lacks a clear progression of events; elements may not fit together or be in sequence.
e Exhibits uneven control over sentence boundaries and may have some inaccurate word choices.

e Errors in grammar, spelling, and mechanics sometimes interfere with understanding.

2 Insufficient Response (may be characterized by one or more of the following)
e Attempts a response, but is no more than a fragment or the beginning of a story OR is very
repetitive.
e |s very disorganized OR too brief to detect organization.

o Exhibits little control over sentence boundaries and sentence formation; word choice is inaccurate in
much of the response.

e Characterized by misspellings, missing words, incorrect word order; errors in grammar, spelling,
and mechanics are severe enough to make understanding very difficult in much of the response.

1 Unsatisfactory Response (may be characterized by one or more of the following)

e Attempts a response, but may only paraphrase the task or be extremely brief.
e Exhibits no control over organization.
e Exhibits no control over sentence formation; word choice is inaccurate across the response.

e Characterized by misspellings, missing words, incorrect word order; errors in grammar, spelling,
and mechanics severely impede understanding across response.
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Grude 4 Informative Scoring Guide I

6

Excellent Response

Develops ideas well and uses specific, relevant details across the response.
Is well organized with clear transitions.
Sustains varied sentence structure and exhibits specific word choices.

Exhibits control over sentence boundaries; errors in grammar, spelling, and mechanics do not
interfere with understanding.

Skillful Response

Develops ideas with some specific, relevant details.
Is clearly organized; information is presented in an orderly way, but response may lack transitions.
Exhibits some variety in sentence structure and exhibits some specific word choices.

Generally exhibits control over sentence boundaries; errors in grammar, spelling, and mechanics do
not interfere with understanding.

Sufficient Response

Clear but sparsely developed; may have few details.

Provides a clear sequence of information; provides pieces of information that are generally related to
each other.

Generally has simple sentences and simple word choice; may exhibit uneven control over sentence
boundaries.

Has sentences that consist mostly of complete, clear, distinct thoughts; errors in grammar, spelling,
and mechanics generally do not interfere with understanding.

Uneven Response (may be characterized by one or more of the following)

Provides limited or incomplete information; may be listlike or have the quality of an outline.
Is disorganized or provides a disjointed sequence of information.
Exhibits uneven control over sentence boundaries and may have some inaccurate word choices.

Errors in grammar, spelling, and mechanics sometimes interfere with understanding.

Insufficient Response (may be characterized by one or more of the following)

Provides little information and makes little attempt at development.
Is very disorganized OR too brief to detect organization.

Exhibits little control over sentence boundaries and sentence formation; word choice is inaccurate in
much of the response.

Characterized by misspellings, missing words, incorrect word order; errors in grammar, spelling,
and mechanics are severe enough to make understanding very difficult in much of the response.

Unsatisfactory Response (may be characterized by one or more of the following)

Attempts a response, but may only paraphrase the task or be extremely brief.
Exhibits no control over organization.
Exhibits no control over sentence formation; word choice is inaccurate across the response.

Characterized by misspellings, missing words, incorrect word order; errors in grammar, spelling,
and mechanics severely impede understanding across the response.
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Grude 4 Persuasive Scoring Guide I

6 Excellent Response
e Takes a clear position and develops support with well-chosen details, reasons, or examples across
the response.
¢ |s well organized; maintains focus.
e Sustains varied sentence structure and exhibits specific word choices.

e Exhibits control over sentence boundaries; errors in grammar, spelling, and mechanics do not
interfere with understanding.

5 Skillful Response

e Takes a clear position and develops support with some specific details, reasons, or examples.
® Provides some organization of ideas by, for example, using contrast or building to a point.
e Exhibits some variety in sentence structure and exhibits some specific word choices.

e Generally exhibits control over sentence boundaries; errors in grammar, spelling, and mechanics do
not interfere with understanding.

4 Sufficient Response

e Takes a clear position with support that is clear and generally related to the issue.
* |s generally organized.

e Generally has simple sentences and simple word choice; may exhibit uneven control over sentence
boundaries.

* Has sentences that consist mostly of complete, clear, distinct thoughts; errors in grammar, spelling,
and mechanics generally do not interfere with understanding.

3 Uneven Response (may be characterized by one or more of the following)
e Takes a position and offers limited or incomplete support; some reasons may not be clear or related
to the issue.
e |s disorganized OR provides a disjointed sequence of information.
e Exhibits uneven control over sentence boundaries and may have some inaccurate word choices.

e Errors in grammar, spelling, and mechanics sometimes interfere with understanding.

2 Insufficient Response (may be characterized by one or more of the following)
e Takes a position, but provides only minimal support (generalizations or a specific reason or
example); OR attempts to take a position but the position is unclear.
* |s very disorganized or too brief to detect organization.

* May exhibit little control over sentence boundaries and sentence formation; word choice is
inaccurate in much of the response.

e Characterized by misspellings, missing words, incorrect word order; errors in grammar, spelling,
and mechanics may be severe enough to make understanding very difficult in much of the response.

1 Unsatisfactory Response (may be characterized by one or more of the following)
e Takes a position, but provides no support OR attempts to take a position (is on topic), but position is
very unclear; may only paraphrase the task.
e Exhibits no control over organization.
e Exhibits no control over sentence formation; word choice is inaccurate across the response.

e Characterized by misspellings, missing words, incorrect word order; errors in grammar, spelling,
and mechanics severely impede understanding across response.
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Grude 8 Narrative Scoring Guide I

6

Excellent Response

e Tells a clear story that is well developed and shaped with well-chosen details across the response.
e |s well organized with strong transitions.
e Sustains variety in sentence structure and exhibits good word choice.

e Errors in grammar, spelling, and punctuation are few and do not interfere with understanding.

Skillful Response

e Tells a clear story that is developed and shaped with details in parts of the response.
e |s clearly organized, but may lack some transitions and/or have occasional lapses in continuity.
e Exhibits some variety in sentence structure and some good word choices.

e Errors in grammar, spelling, and punctuation do not inferfere with understanding.

Sufficient Response

e Tells a clear story that is developed with some details.
e The parts of the story are generally related, but there are few or no transitions.

o Exhibits control over sentence boundaries and sentence structure, but sentences and word choice
may be simple and unvaried.

e Errors in grammar, spelling, and punctuation do not inferfere with understanding.

Uneven Response (may be characterized by one or more of the following)

e Attempts to tell a story, but parts of the story are unclear, undeveloped, list-like, or repetitive OR
offers no more than a well-written beginning.

e |s unevenly organized; parts of the story may be unrelated to one another.

e Exhibits uneven control over sentence boundaries and sentence structure; may have some inaccurate
word choices.

e Errors in grammar, spelling, and punctuation sometimes interfere with understanding.

Insufficient Response (may be characterized by one or more of the following)

e Attempts to tell a story, but the attempt may be a fragment and/or very undeveloped.
e |s very disorganized throughout the response OR too brief to detect organization.

® Minimal control over sentence boundaries and sentence structure; word choice may often be
inaccurate.

e Errors in grammar or usage (such as missing words or incorrect word use or word order), spelling,
and punctuation interfere with understanding in much of the response.

Unsatisfactory Response (may be characterized by one or more of the following)

e Responds to task, but provides litfle or no coherent content OR merely paraphrases the task.
® Has no apparent organization OR consists of a single statement.

® Minimal or no control over sentence boundaries and sentence structure; word choice may be
inaccurate in much or all of the response.

e A multiplicity of errors in grammar or usage (such as missing words or incorrect word use or word
order), spelling, and punctuation severely impedes understanding across the response.
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Grude 8 Informative Scoring Guide I

6 Excellent Response

e Develops and shapes information with well-chosen details across the response.
e Is well organized with strong transitions.
e Sustains variety in sentence structure and exhibits good word choice.

e Errors in grammar, spelling, and punctuation are few and do not interfere with understanding.

5 Skillful Response

e Develops and shapes information with details in parts of the response.
e Is clearly organized, but may lack some transitions and/or have occasional lapses in continuity.
e Exhibits some variety in sentence structure and some good word choices.

e Errors in grammar, spelling, and punctuation do not interfere with understanding.

4 Sufficient Response

e Develops information with some defails.
e Organized with ideas that are generally related, but has few or no transitions.

o Exhibits control over sentence boundaries and sentence structure, but sentences and word choice
may be simple and unvaried.

e Errors in grammar, spelling, and punctuation do not interfere with understanding.

3 Uneven Response (may be characterized by one or more of the following)
e Presents some clear information, but is listlike, undeveloped, or repetitive OR offers no more than a
well-written beginning.
e |s unevenly organized; the response may be disjointed.

e Exhibits uneven control over sentence boundaries and sentence structure; may have some inaccurate
word choices.

e Errors in grammar, spelling, and punctuation sometimes interfere with understanding.

2 Insufficient Response (may be characterized by one or more of the following)

e Presents fragmented information OR may be very repetitive OR may be very undeveloped.

e Is very disorganized; thoughts are tenuously connected OR the response is too brief to detect
organization.

¢ Minimal control over sentence boundaries and sentence structure; word choice may often be
inaccurate.

e Errors in grammar or usage (such as missing words or incorrect word use or word order), spelling,
and punctuation interfere with understanding in much of the response.

1 Unsatisfactory Response (may be characterized by one or more of the following)
o Attempts to respond to task, but provides little or no coherent information; may only paraphrase the
task.
® Has no apparent organization OR consists of a single statement.

* Minimal or no control over sentence boundaries and sentence structure; word choice may be
inaccurate in much or all of the response.

o A multiplicity of errors in grammar or usage (such as missing words or incorrect word use or word
order), spelling, and punctuation severely impedes understanding across the response.
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Grude 8 Persuasive Scoring Guide I

6

Excellent Response

e Takes a clear position and develops it consistently with well-chosen reasons and/or examples across
the response.

e |s well organized with strong transitions.

e Sustains variety in sentence structure and exhibits good word choice.

e Errors in grammar, spelling, and punctuation are few and do not interfere with understanding.

Skillful Response

e Takes a clear position and develops it with reasons and/or examples in parts of the response.
e |s clearly organized, but may lack some transitions and/or have occasional lapses in continuity.
e Exhibits some variety in sentence structure and some good word choices.

e Errors in grammar, spelling, and punctuation do not inferfere with understanding.

Sufficient Response

e Takes a clear position and supports it with some reasons and/or examples.
e |s organized with ideas that are generally related, but there are few or no transitions.

e Exhibits control over sentence boundaries and sentence structure, but sentences and word choice
may be simple and unvaried.

e Errors in grammar, spelling, and punctuation do not inferfere with understanding.

Uneven Response (may be characterized by one or more of the following)

e Takes a position and offers support, but may be unclear, repetitive, list-like, or undeveloped.
e |s unevenly organized; the response may be disjointed.

e Exhibits uneven control over sentence boundaries and sentence structure; may have some inaccurate
word choices.

e Errors in grammar, spelling, and punctuation sometimes interfere with understanding.

Insufficient Response (may be characterized by one or more of the following)

¢ Takes a position, but response may be very unclear, very undeveloped, or very repetitive.

e |s very disorganized; thoughts are tenuously connected OR the response is too brief to detect
organization.

® Minimal control over sentence boundaries and sentence structure; word choice may often be
inaccurate.

e Errors in grammar or usage (such as missing words or incorrect word use or word order), spelling,
and punctuation interfere with understanding in much of the response.

Unsatisfactory Response (may be characterized by one or more of the following)

* Attempts to take a position (addresses topic) but response is incoherent OR takes a position but
provides no support; may only paraphrase the task.

* Has no apparent organization OR consists of a single statement.

® Minimal or no control over sentence boundaries and sentence structure; word choice may be
inaccurate in much or all of the response.

e A multiplicity of errors in grammar or usage (such as missing words or incorrect word use or word
order), spelling, and punctuation severely impedes understanding across the response.
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Iﬂ!_ Narrative Scoring Guide I

6 Excellent Response

e Tells a clear story that is consistently well developed and detailed; details enhance story being told.

e |s well organized; integrates narrative events into a smooth telling; effective transitions move the
story forward.

e Consistently exhibits variety in sentence structure and precision in word choice.

e Errors in grammar, spelling, and punctuation are few and do not interfere with understanding.

5 Skillful Response

e Tells a clear story that is well developed and elaborated with details in much of the response.

e |s well organized with story elements that are connected across most of the response; may have
occasional lapses in transitions.

e Exhibits some variety in sentence structure and uses good word choice; occasionally, words may be
used inaccurately.

e Errors in grammar, spelling, and punctuation do not interfere with understanding.

4 Sufficient Response

e Tells a clear story that is developed with some pertinent details.
e |s generally organized, but transitions among parts of the story may be lacking.
e Sentence structure may be simple and unvaried; word choice is mostly accurate.

e Errors in grammar, spelling, and punctuation do not interfere with understanding.

3 Uneven Response (may be characterized by one or more of the following)
e Tells a story that may be clear and developed in parts; other parts are unfocused, repetitive, or
minimally developed OR response is no more than a well-written beginning.
e |s organized in parts of the response; other parts are disjointed and/or lack transitions.

e Exhibits uneven control over sentence boundaries and sentence structure; may exhibit some
inaccurate word choices.

e Errors in grammar, spelling, and punctuation sometimes interfere with understanding.

2 Insufficient Response (may be characterized by one or more of the following)

e Attempts to tell a story, but is very undeveloped, listlike, or fragmentary.

e |s disorganized or unfocused in much of the response OR the response is too brief to defect
organization.

® Minimal control over sentence boundaries and sentence structure; word choice may often be
inaccurate.

e Errors in grammar, spelling, and punctuation interfere with understanding in much of the response.

1 Unsatisfactory Response (may be characterized by one or more of the following)

e Responds to task but provides little or no coherent content OR merely paraphrases the task.
¢ Has little or no apparent organization.

® Minimal or no control over sentence boundaries and sentence structure; word choice may be
inaccurate in much or all of the response.

e Errors in grammar, spelling, and punctuation severely impede understanding across the response.
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Iﬂ!_ Informative Scoring Guide I

6

Excellent Response

e Information is presented effectively and consistently supported with well-chosen details.
e Is focused and well organized, with a sustained controlling idea and effective use of transitions.
e Consistently exhibits variety in sentence structure and precision in word choice.

e Errors in grammar, spelling, and punctuation are few and do not interfere with understanding.

Skillful Response

Information is presented clearly and supported with pertinent details in much of the response.

Is well organized, but may lack some transitions.

Exhibits some variety in sentence structure and uses good word choice; occasionally, words may be
used inaccurately.

e Errors in grammar, spelling, and punctuation do not interfere with understanding.

Sufficient Response

Information is presented clearly and supported with some pertinent details.

Is generally organized, but has few or no transitions among parts.
e Sentence structure may be simple and unvaried; word choice is mostly accurate.

e Errors in grammar, spelling, and punctuation do not interfere with understanding.

Uneven Response (may be characterized by one or more of the following)

e Information is presented clearly in parts; other parts are undeveloped or repetitive OR response
is no more than a well-written beginning.

e |s organized in parts of the response; other parts are disjointed and/or lack transitions.

e Exhibits uneven control over sentence boundaries and sentence structure; may exhibit some
inaccurate word choices.

e Errors in grammar, spelling, and punctuation sometimes interfere with understanding.

Insufficient Response (may be characterized by one or more of the following)

e Provides information that is very undeveloped or listlike.

e |s disorganized or unfocused in much of the response OR the response is too brief to defect
organization.

* Minimal control over sentence boundaries and sentence structure; word choice may often be
inaccurate.

e Errors in grammar, spelling, and punctuation interfere with understanding in much of the response.

Unsatisfactory Response (may be characterized by one or more of the following)

e Responds to task, but may be incoherent OR provides very minimal information OR merely
paraphrases the task.

e Exhibits little or no apparent organization.

* Minimal or no control over sentence boundaries and sentence structure; word choice may be
inaccurate in much or all of the response.

e Errors in grammar, spelling, and punctuation severely impede understanding across the response.
1
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Iﬂ!_ Persuasive Scoring Guide I

6 Excellent Response
e Takes a clear position and supports it consistently with well-chosen reasons and/or examples;
may use persuasive strategy to convey an argument.
e |s focused and well organized, with effective use of transitions.
e Consistently exhibits variety in sentence structure and precision in word choice.

e Errors in grammar, spelling, and punctuation are few and do not interfere with understanding.

5 Skillful Response
e Takes a clear position and supports it with pertinent reasons and/or examples through much of
the response.
e |s well organized, but may lack some transitions.

e Exhibits some variety in sentence structure and uses good word choice; occasionally, words may
be used inaccurately.

e Errors in grammar, spelling, and punctuation do not inferfere with understanding.

4 Sufficient Response
e Takes a clear position and supports it with some pertinent reasons and/or examples; there is some
development.
e |s generally organized, but has few or no transitions among parts.
e Sentence structure may be simple and unvaried; word choice is mostly accurate.

e Errors in grammar, spelling, and punctuation do not inferfere with understanding.

3 Uneven Response (may be characterized by one or more of the following)
e Takes a position and provides uneven support; may lack development in parts or be repetitive
OR response is no more than a well-written beginning.
e |s organized in parts of the response; other parts are disjointed and/or lack transitions.

e Exhibits uneven control over sentence boundaries and sentence structure; may exhibit some
inaccurate word choices.

e Errors in grammar, spelling, and punctuation sometimes interfere with understanding.

2 Insufficient Response (may be characterized by one or more of the following)

e Takes a position but response is very undeveloped.
e |s disorganized or unfocused in much of the response OR clear but very brief.

® Minimal control over sentence boundaries and sentence structure; word choice may often be
inaccurate.

e Errors in grammar, spelling, and punctuation interfere with understanding in much of the response.

1 Unsatisfactory Response (may be characterized by one or more of the following)
® Attempts to take a position (addresses topic), but position is very unclear OR takes a position, but
provides minimal or no support; may only paraphrase the task.
e Exhibits little or no apparent organization.

® Minimal or no control over sentence boundaries and sentence structure; word choice may be
inaccurate in much or all of the response.

e Errors in grammar, spelling, and punctuation severely impede understanding across the response.
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Grade 4 Sample Narrative Task and Student Responses

Grude 4 Narrative: Unusual Day I

Unusual Day presented students with a sequence of full-color, imaginative draw-
ings designed to provide a framework for creating a narrative. Student responses
were rated according to the 6-level grade 4 narrative scoring guide.

IMAGINE!

One morning you wake up and go down to breakfast.

This is what you see on the table.

You are surprised. Then . . .

...when you look out the window,
this is what you see.

Write a story called “The Very Unusual Day” about what happens
until you go to bed again.
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Table 4.1 Percentage scored “Uneven” or better for narrative writing task, by achievement level range, grade 4: 2002

Grude 4 I

Overall percentage Below Basic At Basic At Proficient At Advanced
“Uneven” or better 114 or below' 115-175" 176-224' 225 or ahove'
87 3 90 100 100

1 NAEP writing composite scale range.

SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress
(NAEP), 2002 Writing Assessment.

Sample “Uneven” Response

“Uneven” responses often consisted of undeveloped lists of things the narrators of the stories saw in
the stimulus pictures. The response below also exhibits typical “Uneven” response difficulties with
sentence boundaries, grammar, and spelling that, at times, interfere with the attempt to tell the
story. An “Uneven” or better rating for this task was assigned to 87 percent of the responses to the
task, and “Uneven” or better responses map at the scale score 121.
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eve,qcj Where cide. S0 Lwent
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Table 4.2 Percentage scored “Skillful” or better for narrative writing task, by achievement level range, grade 4: 2002

Grude 4 I

Overall percentage Below Basic At Basic At Proficient At Advanced
“Skillful” or better 114 or below' 115175 176-224' 225 or ahove'
18 # 6 46 93

# Percentage rounds fo zero.
1 NAEP writing composite scale range.

SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress
(NAEP), 2002 Writing Assessment.

Sample “Skillful” Response

In “Skillful” responses, students used details to develop their stories in parts of the response. They
provided a clear structure to their stories, though with an occasional lack of transitions, as shown

in the sample response. The “Skillful” or better rating was given to 18 percent of the responses to
this task. These responses map at the scale score 202.
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Table 4.3 Percentage scored “Excellent” for narrative writing task, by achievement level range, grade 4: 2002

Grude 4 I

Overall percentage Below Basic At Basic At Proficient At Advanced
“Excellent” 114 or below' 115-175" 176-224' 225 or ahove'
4 # # 9 52

# Percentage rounds fo zero.
1 NAEP writing composite scale range.

SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress
(NAEP), 2002 Writing Assessment.

Sample “Excellent” Response

“Excellent” responses developed ideas with relevant details throughout the story and exhibited
variety in sentence structure. In the response shown here, transitions guide the reader through the
plot, and there are some very good specific word choices, such as “sharp edges” and “almost
unthinkable.” The “Excellent” rating was given to 4 percent of the responses to this task. These
responses map at the scale score 240.

Codon Aro. woke up on Friday,
Aoe L% PN whot  5he Wu\g%‘r
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Grade 4 Sample Informative Task and Student Responses

Grude 4 Informative: Lunchtime I

To make this task accessible to all grade 4 students, Lunchtime asked them to
describe an experience they have each day: lunchtime. Students responded by
focusing on many different aspects of their lunchtime, including descriptions of
physical environment, activities, and their feelings about lunchtime at their school.
Percentages and scores below suggest that this informative task was more chal-
lenging for grade 4 students than the narrative task Unusual Day. Responses to this
task were rated according to the é-level, grade 4 informative scoring guide.

Describe what lunchtime is like for you on a school day. Be sure to
tell about your lunchtime so that someone who has never had lunch

with you on a school day can understand where you have lunch and
what lunchtime is like.
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Table 4.4 Percentage scored “Uneven” or better for informative writing task, by achievement level range, grade 4:
2002

Grude 4 I

Overall percentage Below Basic At Basic At Proficient At Advanced
“Uneven” or better 114 or below' 115-175" 176-224' 225 or ahove'
88 48 92 100 100

1 NAEP writing composite scale range.
SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress

(NAEP), 2002 Writing Assessment.

Sample “Uneven” Response

“Uneven” responses provided incomplete and, at times, repetitive information and also exhibited
problems with run-on sentences, as the response below shows. The “Uneven” or better rating was
assigned to 88 percent of the responses to this task. These responses map at the scale score 112.
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Table 4.5 Percentage scored “Skillful” or better for informative writing task, by achievement level range, grade 4: 2002

Grude 4 I

Overall percentage Below Basic At Basic At Proficient At Advanced
“Skillful” or better 114 or below' 115-175" 176-224' 225 or ahove'
16 # 6 38 82

# Percentage rounds fo zero.
1 NAEP writing composite scale range.
SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress

(NAEP), 2002 Writing Assessment.

Sample “Skillful” Response

“Skillful” responses often provided clearly organized sequences of lunchtime activities. The re-
sponse below does this with some well-chosen specific details, such as the reference to the lunch
moms wiping off the tables. There is some sentence variety as well. However, the response lacks
the development of an “Excellent” response. The “Skillful” or better rating was assigned to 16
percent of the responses to this task and such responses map at the scale score 216.
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Table 4.6 Percentage scored “Excellent” for informative writing task, by achievement level range, grade 4: 2002

Grude 4 I

Overall percentage Below Basic At Basic At Proficient At Advanced
“Excellent” 114 or below' 115-175" 176-224' 225 or ahove'
1 # # 3 1

# Percentage rounds fo zero.
1 NAEP writing composite scale range.

SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress
(NAEP), 2002 Writing Assessment.

Sample “Excellent” Response

“Excellent” responses provided very clear and well-developed descriptions of lunchtime. The re-
sponse shown here presents an extensive description of lunch with well-chosen details and clear
transitions across the response. Word choices are effective and sentence structure is varied. The

“Excellent” rating was assigned to1 percent of the responses fo this task and these responses map
at the scale score 273.
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Grade 4 Sample Persuasive Task and Student Responses

Grude 4 Persuasive: Library Book I

In the Library Book task, students were asked to write a lefter convincing the school
librarian to purchase a new copy of the student's favorite book, which is missing
from the library. While some students chose to describe the contents of a specific
book, others chose to make arguments based on how they and friends or family
members enjoy reading. Responses to this task were rated according to the 6-level,
grade 4 persuasive scoring guide.

Imagine this situation:

Your favorite book is missing from your school library. It might be a
book that you like to read over and over again. Or it might be a book
that your teacher or parent has read to you. Some of your friends also
like to read this book. The school librarian is not sure she wants to
buy the book again.

Write a letter to convince your school librarian to buy the book again.
In your letter, give lots of reasons why the book should be in your
school library.
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Table 4.7 Percentage scored “Uneven” or better for persuasive writing task, by achievement level range, grade 4:
2002

Grude 4 I

Overall percentage Below Basic At Basic At Proficient At Advanced
“Uneven” or better 114 or below' 115-175" 176-224' 225 or ahove'
88 43 91 100 100

1 NAEP writing composite scale range.
SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress
(NAEP), 2002 Writing Assessment.

Sample “Uneven” Response

“Uneven” responses took clear positions, but lacked either development or control over sentence
structure, or sometimes both. The response shown below takes a clear persuasive position in re-
sponse to the task, but offers limited support and is somewhat repetitive. The “Uneven” or better
rating was given to 88 percent of the responses fo this task. These responses map at the scale score

114.
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Table 4.8 Percentage scored “Skillful” or better for persuasive writing task, by achievement level range, grade 4:
2002

Grude 4 I

Overall percentage Below Basic At Basic At Proficient At Advanced
“Skillful” or better 114 or below' 115-175" 176-224' 225 or ahove'
17 # 5 40 89

# Percentage rounds fo zero.

1 NAEP writing composite scale range.

SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress
(NAEP), 2002 Writing Assessment.

Sample “Skillful” Response

“Skillful” persuasive responses attempted to persuade the school librarian to reacquire a chosen
book, developed those reasons in parts of the response, and provided some transitions (but not
consistently) to connect reasons for the students’ positions. This response exhibits these features,
and also makes a direct address to the intended audience: “Think of the happiness you will bring
to the kids . . . .” The “Skillful” or better rating was given to 17 percent of the responses o this task;
these responses map at scale score 215.
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Table 4.9 Percentage scored “Excellent” for persuasive writing task, by achievement level range, grade 4: 2002

Grude 4 I

Overall percentage Below Basic At Basic At Proficient At Advanced
“Excellent” 114 or below' 115-175" 176-224' 225 or ahove'
2 # # 4 34

# Percentage rounds fo zero.

1 NAEP writing composite scale range.

SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress
(NAEP), 2002 Writing Assessment.

Sample “Excellent” Response

“Excellent” responses consistently developed clear, focused positions with well-chosen reasons and
examples. In this response, the variety of sentences and precise word choices (‘| am quite sorry for
this inconvenience”) increase the strength of the argument. The “Excellent” rating was given to 2
percent of the responses to this task; such responses map at the scale score 255.
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Grade 8 Sample Narrative Task and Student Responses

Grude 8 Narrative: President for a Day I

President for a Day engaged students’ imaginations by asking them to develop a
story about waking up to find themselves President of the United States. Some
students chose to present the experience as a dream, while others told the story as
a reallife challenge. Responses to this task were rated according to the 6-level,
grade 8 narrative scoring guide.

Imagine that you wake up one morning to discover that you have
become the President of the United States. Write a story about your
first day as President.
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Table 4.10 Percentage scored “Uneven” or better for narrative writing task, by achievement level range, grade 8:
2002

Grude 8 I

Overall percentage Below Basic At Basic At Proficient At Advanced
“Uneven” or better 113 or below' 114-172' 173-223' 224 or ahove'
90 51 94 100 100

1 NAEP writing composite scale range.

SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress
(NAEP), 2002 Writing Assessment.

Sample “Uneven” Response

“Uneven” responses often identified actions they would perform as president, but listed them rather
than developing them into a full story, as does the response shown here. The “Uneven” or better
rating was given to 90 percent of the responses to this task. Such responses map at the scale score

110.
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Table 4.11 Percentage scored “Skillful” or better for narrative writing task, by achievement level range, grade 8:
2002

Grude 8 I

Overall percentage Below Basic At Basic At Proficient At Advanced
“Skillful” or better 113 or below' 114-172' 173-223' 224 or ahove'
20 # 8 4 91

# Percentage rounds fo zero.
1 NAEP writing composite scale range.

SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress
(NAEP), 2002 Writing Assessment.

Sample “Skillful” Response

“Skillful” responses provided more depth to the stories than “Uneven” responses by developing
events and characters with detail. In the response shown below, the student developed some parts
of the response, including the feeling of waking up as president in new surroundings. While there
is some good sentence variety, there are also lapses in continuity caused by gaps in development
of the remainder of the day and evening. The “Skillful” or better rating was given to 20 percent of
the responses to this task and these responses map at the scale score 201.
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Table 4.12 Percentage scored “Excellent” for narrative writing task, by achievement level range, grade 8: 2002

Grude 8 I

Overall percentage Below Basic At Basic At Proficient At Advanced
“Excellent” 113 or helow' 114-172' 173-223' 224 or ahove'
5 # 1 13 52

# Percentage rounds fo zero.

1 NAEP writing composite scale range.
SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress

(NAEP), 2002 Writing Assessment.

Sample “Excellent” Response

“Excellent” responses provided detail and development across the response and exhibited sen-
tence variety and specific word choices. The sample response shown below uses well-chosen
descriptive detail to develop events that occur over the day, doing so with sentence variety and
even some suspense, as when the security SWAT team bursts into the office. The “Excellent” rating
was given to 5 percent of the responses to this task and these responses map at the scale score

232.
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Grade 8 Informative Task and Student Responses

Grude 8 Informative: Save a Book I

For Save a Book, students were asked to explain what book they would save by
memorization if they lived in a society where reading was not allowed. Since any
book could be chosen, a wide range of responses was acceptable. Responses to
this task were rated according to the 6-level, grade 8 informative scoring guide.

A novel written in the 1950’s describes a world where people are not
allowed to read books. A small group of people who want to save
books memorize them, so that the books won't be forgotten. For
example, an old man who has memorized the novel The Call of the
Wild helps a young boy memorize it by reciting the story to him. In
this way, the book is saved for the future.

If you were told that you could save just one book for future genera-
tions, which book would you choose?

Write an essay in which you discuss which book you would choose to
save for future generations and what it is about the book that makes it
important to save. Be sure to discuss in detail why the book is impor-
tant to you and why it would be important to future generations.
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Table 4.13 Percentage scored “Uneven” or better for informative writing task, by achievement level range, grade 8:
2002

Grude 8 I

Overall percentage Below Basic At Basic At Proficient At Advanced
“Uneven” or better 113 or below' 114-172' 173-223' 224 or ahove'
84 36 88 100 100

1 NAEP writing composite scale range.
SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress
(NAEP), 2002 Writing Assessment.

Sample “Uneven” Response

“Uneven” responses to this task were disorganized, lacked development, or were marked by errors
that sometimes interfered with understanding. The “Uneven” response shown below offers some
information about the plot that makes the book exciting to the student, but suffers from a lack of
development. The “Uneven” or better rating was given to 84 percent of the responses to this task;
such responses map at scale score 117.
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Table 4.14 Percentage scored “Skillful” or better for informative writing task, by achievement level range, grade 8:
2002

Grude 8 I

Overall percentage Below Basic At Basic At Proficient At Advanced
“Skillful” or better 113 or below' 114-172' 173-223' 224 or ahove'
14 # 4 34 81

# Percentage rounds fo zero.
1 NAEP writing composite scale range.

SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress
(NAEP), 2002 Writing Assessment.

Sample “Skillful” Response

“Skillful” responses developed information with some details and clear organization, but had
occasional lapses in continuity. The “Skillful” response shown below uses well-constructed sen-
tences and good word choices to discuss the qualities of the book Litfle Women. However, the
response has lapses in continuity because the author does not support enough of her claims about
the book’s qualities with examples from the work itself. The “Skillful” or better rating was given to
14 percent of the responses to this task and responses at this level map at the scale score 215.
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Table 4.15 Percentage scored “Excellent” for informative writing task, by achievement level range, grade 8: 2002

Grude 8 I

Overall percentage Below Basic At Basic At Proficient At Advanced
“Excellent” 113 or below' 114-172' 173-223' 224 or above'
4 # # 8 46

# Percentage rounds fo zero.
1 NAEP writing composite scale range.

SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress
(NAEP), 2002 Writing Assessment.

Sample “Excellent” Response

“Excellent” responses provided well-chosen details and exhibited sentence variety and precise
word choices across the response. In the sample response below, consistently well-chosen detail is
provided to support his or her views about The Giver. The response is very well organized, with
strong transitions. The student’s choice of words and comfort with varied sentence structure add
power to his or her insights about the importance of books and reading. The “Excellent” rating was
given to 4 percent of the responses to this task. Such responses map at the scale score 241.
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Grade 8 Persuasive Task and Student Responses

Grude 8 Persuasive: School Schedule I

School Schedule required students to read a short newspaper article about the
sleeping habits of adults and children, and how those habits ought to influence
school schedules. Students were able to react to the article and use its content to
frame their arguments. Students offered a range of positions, some arguing both
for and against changing the school schedule, and discussed potential effects of a
schedule change on in-school performance, participation in after-school activities,
and family life. Responses to this task were rated according to the é-level, grade 8
persuasive scoring guide.

Imagine that the article shown below appeared in your local newspa-
per. Read the article carefully, then write a letter to your principal
arguing for or against the proposition that classes at your school
should begin and end much later in the day. Be sure to give detailed
reasons to support your argument and make it convincing.

Studies Show Students
Need To Sleep Late

Night Owls Versus Early Birds

The Journal of Medicine announced  called this pattern “the night owl

today the results of several recent studies
on the sleep patterns of teenagers and
adults. These studies show that adults
and teenagers often have different kinds
of sleep patterns because they are at
different stages in the human growth
cycle.

The study on teenagers’ sleep
patterns showed that changes in
teenagers’ growth hormones are related
to sleeping patterns. In general,
teenagers’ energy levels are at their
lowest in the morning, between 9 a.m.
and 12 noon. To make the most of
students’ attention span and ability to
learn, the study showed that most
teenagers need to stay up late at night
and to sleep late in the morning. They

syndrome.”

Studies of adults (over 30 years of
age) showed the opposite sleep pattern.
On average, adults’ energy levels were at
their lowest at night between 9 p.m. and
12 midnight and at their highest between
6 and 9 a.m. In addition, a study of
adults of different ages revealed that as
adults get older they seem to wake up
earlier in the morning. Thus, adults need
to go to sleep earlier in the evening.
Researchers called this sleep pattern “the
early bird syndrome.”

Researchers claim that these studies
should be reviewed by all school
systems and appropriate changes should
be made to the daily school schedule.

pE—— T W
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Table 4.16 Percentage scored “Uneven” or better for persuasive writing task, by achievement level range, grade 8:
2002

Grude 8 I

Overall percentage Below Basic At Basic At Proficient At Advanced
“Uneven” or better 113 or below' 114-172' 173-223' 224 or ahove'
85 34 90 100 100

1 NAEP writing composite scale range.
SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress
(NAEP), 2002 Writing Assessment.

Sample “Uneven” Response

“Uneven” responses took a clear position about changing the school schedule, but offered unclear
or undeveloped support. Further, they often had difficulties with sentence boundary control. The
“Uneven” response shown below does make a few clear points in support of a position, but none
of those points are sufficiently developed. The “Uneven” or better rating was given to 85 percent of
the responses to this task. These responses map at the scale score 119.
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Table 4.17 Percentage scored “Skillful” or better for persuasive writing task, by achievement level range, grade 8:
2002

Grude 8 I

Overall percentage Below Basic At Basic At Proficient At Advanced
“Skillful” or better 113 or below' 114-172' 173-223' 224 or ahove'
18 # 5 43 93

# Percentage rounds fo zero.

1 NAEP writing composite scale range.

SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress
(NAEP), 2002 Writing Assessment.

Sample “Skillful” Response

“Skillful” responses offered clear positions supported with reasons and examples in parts of the
response. The following sample response does develop the arguments and is reasonably orga-
nized; however, transitions between ideas and arguments are not always present, and sentence
structure and word choice are relatively unvaried. As with many upper-level responses, rhetorical
questions are addressed to the audience (e.g., “What happens when we get older2”). The “Skill-
ful” or better rating was given to 18 percent of the responses to this task and such responses map
at the scale score 205.
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Table 4.18 Percentage scored “Excellent” for persuasive writing task, by achievement level range, grade 8: 2002

Grude 8 I

Overall percentage Below Basic At Basic At Proficient At Advanced
“Excellent” 113 or helow' 114-172' 173-223' 224 or ahove'
3 # # 6 46

# Percentage rounds fo zero.
1 NAEP writing composite scale range.
SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress

(NAEP), 2002 Writing Assessment.

Sample “Excellent” Response

“Excellent” responses, apart from being consistently well developed and organized, sometimes
used a variety of persuasive techniques to convince the reader. For example, the “Excellent” re-
sponse shown below addresses potential counterarguments. The response is notable for its fo-
cused, well-organized development of an argument about tired teachers. The “Excellent” rating
was given to 3 percent of the responses to this task. These responses map at the scale score 241.
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Grade 12 Sample Narrative Task and Student Responses

m Narrative: Tall Tale I

Tall Tale offered an example of a familiar form of American folk literature to en-
gage twelfth-grade student writers, and asked students to create their own tall
tales. The task evoked a wide range of responses, from imaginative feats of strength
to saving entire towns from natural disaster. Responses to this task were rated
according to the é-level grade 12 narrative scoring guide.

A tall tale is a type of story that uses exaggeration to solve a real-life
problem. As the story progresses, the main character demonstrates super-
human abilities to overcome ordinary obstacles. The story shown below is
an example of a tall tale.

A Flood and Drought Tale

It had been raining without a break for four days. The roads were
flooded, power outages were common, and dry basements had become a
thing of the past. At the same time, a drought on the other side of the
country was responsible for dangerously low reservoir levels, thirsty cattle,
and parched fields.

Victor, a young man who lived in one of the flooded towns, was very
unhappy about the continuing bad weather. Not only had he spent the last
two days bailing water from his family’s basement, but he was due to miss
out on a camping trip, originally planned for the upcoming weekend, that
he and his friends had been excitedly anticipating.

Victor put a small rope in his back pocket and walked outside. As he
stood with the rain pelting down on him, he grew until he stood a mile
high. Standing up above the rain clouds, he took the rope from his back
pocket. The rope was now hundreds of yards long and Victor used it to
lasso the rain clouds. Holding the clouds in the rope, he walked across the
country taking fifty-mile steps. He untied the clouds over the drought-
stricken land and a heavy rain began to fall there. Then he walked back to
his house in his town where the sun was now shining, shrank back down
to his regular size, and went inside to pack for the camping trip.

Imagine that you will participate in a “tall-tale writing contest” at your
school. Write your own tall tale. You can write about yourself, someone
you know, or someone you imagine. Be sure to give your main character
whatever superhuman abilities are necessary to save the day.
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Table 4.19 Percentage scored “Uneven” or better for narrative writing task, by achievement level range, grade 12:

2002

eze 1

Overall percentage Below Basic At Basic At Proficient At Advanced
“Uneven” or better 121 or below’ 122-177" 178-229' 230 or ahove'
94 79 99 100 o

*** Sample size is insufficient to permit a reliable estimate.

1 NAEP writing composite scale range.

SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress
(NAEP), 2002 Writing Assessment.

Sample “Uneven” Response

CHAPTER 4

“Uneven” responses fold stories that were clear in parts, while other parts were unfocused or
minimally developed. Clarity in some responses was affected by disjointed organization, uneven
control over sentence boundaries or structure, or errors in grammar. The sample included here does
attempt to tell a story, but has large gaps in development that make the response unclear. The
“Uneven” or better rating was given to 94 percent of the responses o this task. Such responses map
at the scale score 86.
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Table 4.20 Percentage scored “Skillful” or better for narrative writing task, by achievement level range, grade 12:
2002

oo T

Overall percentage Below Basic At Basic At Proficient At Advanced
“Skillful” or better 121 or below' 122-177" 178-229' 230 or ahove'
29 3 24 66 o

*** Sample size is insufficient to permit a reliable estimate.
1 NAEP writing composite scale range.
SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress

(NAEP), 2002 Writing Assessment.

Sample “Skillful” Response

“Skillful” responses told well-developed and well-organized stories with occasional lapses in conti-
nuity and some sentence variety and good word choices. The story shown below exhibits a mix of
well-executed sentences and more awkward sentences with simple word choices. The response’s
well-chosen details about Jacob and the snow crisis balance these weaknesses. The “Skillful” or
better rating was given to 29 percent of the responses fo this task and such responses map at the
scale score 192.
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Table 4.21 Percentage scored “Excellent” for narrative writing task, by achievement level range, grade 12: 2002

oo T

Overall percentage Below Basic At Basic At Proficient At Advanced
“Excellent” 121 or below' 122-177 178-229' 230 or above'
6 # 2 20 o

# Percentage rounds fo zero.
*** Sample size is insufficient to permit a reliable estimate.
1 NAEP writing composite scale range.

SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress
(NAEP), 2002 Writing Assessment.

Sample “Excellent” Response

“Excellent” responses consistently used well-chosen details and integrated narrative elements into
their stories. This sample response tells a compact, smooth story with very effective details, consis-
tent variety in sentence structure, and good word choices that develop Maury’s character (e.g.,
“Ping!” Maury cried out with glee . . .”). The “Excellent” rating was given to 6 percent of the
responses to this task. Such responses map at the scale score 243.
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Grade 12 Sample Informative Task and Student Responses

m Informative: Save a Book I

Save a Book was previously discussed for grade 8 informative writing. Like eighth-
graders, twelfth-grade writers responded well to this task, writing about books
ranging from classics such as Homer's lliad to popular favorites and even the
occasional history textbook. Upper-level responses sometimes used the task as a
springboard to make observations about social issues. Responses to this task were
rated according to the é-level, grade12 informative scoring guide.

A novel written in the 1950’s describes a world where people are not
allowed to read books. A small group of people who want to save
books memorize them, so that the books won't be forgotten. For
example, an old man who has memorized the novel The Call of the
Wild helps a young boy memorize it by reciting the story to him. In
this way, the book is saved for the future.

If you were told that you could save just one book for future genera-
tions, which book would you choose?

Write an essay in which you discuss which book you would choose to
save for future generations and what it is about the book that makes it
important to save. Be sure to discuss in detail why the book is impor-
tant to you and why it would be important to future generations.

CHAPTER 4 o  NAEP 2002 WRITING REPORT CARD 145



Table 4.22 Percentage scored “Uneven” or better for informative writing task, by achievement level range, grade 12:
2002

eze 1

Overall percentage Below Basic At Basic At Proficient At Advanced
“Uneven” or better 121 or below’ 122177 178-229' 230 or ahove'
82 48 91 99 o

*** Sample size is insufficient to permit a reliable estimate.

1 NAEP writing composite scale range.

SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress
(NAEP), 2002 Writing Assessment.

Sample “Uneven” Response

“Uneven” responses often presented quite limited information about books chosen for discussion.
The response below presents a very brief description and a series of unsupported abstractions
about To Kill @ Mockingbird. Some statements seem unrelated, making the response disjointed. The
“Uneven” or better rating was given to 82 percent of the responses to this task. These responses
map at the scale score 116.
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Table 4.23 Percentage scored “Skillful” or better for informative writing task, by achievement level range, grade 12:
2002

oo

Overall percentage Below Basic At Basic At Proficient At Advanced
“Skillful” or better 121 or below' 122177 178-229' 230 or above'
17 # 11 46 o

# Percentage rounds fo zero.
*** Sample size is insufficient to permit a reliable estimate.
1 NAEP writing composite scale range.

SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress
(NAEP), 2002 Writing Assessment.

Sample “Skillful” Response

“Skillful” responses often included extensive information and organized the information quite well,
with occasional lapse in continuity. The sample response shown below develops a focused discus-
sion about The Joy Luck Club using many pertinent details about the book. The few errors do not
interfere with understanding; however, occasionally awkward sentence structure and a bit of rep-
etition about the importance of experience weaken the response. The “Skillful” or better rating was
given to 17 percent of the responses to this task and such responses map at the scale score 211.
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Table 4.24 Percentage scored “Excellent” for informative writing task, by achievement level range, grade 12: 2002

oo T

Overall percentage Below Basic At Basic At Proficient At Advanced
“Excellent” 121 or below' 122-177 178-229' 230 or above'
4 # 1 12 o

# Percentage rounds fo zero.
*** Sample size is insufficient to permit a reliable estimate.
1 NAEP writing composite scale range.

SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress
(NAEP), 2002 Writing Assessment.

Sample “Excellent” Response

“Excellent” responses were well developed throughout with sentence variety and good word choice.
The “Excellent” response shown below, about Herman Hesse's Demian, is well developed and has
strong transitions. Well-chosen details and precise word choices support a sustained controlling
idea: that teens can learn from the main character’s coming of age. The “Excellent” rating was
given to 4 percent of the responses to this task. “Excellent” responses map at the scale score 255.
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Grade 12 Sample Persuasive Task and Student Responses

m Persuasive: Heroes I

For this task, students are required to make an argument about who they think are
the true heroes of our society. The task frames the topic in terms of media focus on
celebrities versus the average person. Many students chose to discuss everyday
people who perform heroic acts, whether family or community members or firefighters
and police officers. Responses to this task were rated according to the é-level,
grade12 persuasive scoring guide.

Who are our heroes? The media attention given to celebrities suggests
that these people are today’s heroes. Yet ordinary people perform
extraordinary acts of courage every day that go virtually unnoticed.
Are these people the real heroes?

Write an essay in which you define heroism and argue who you think
our heroes really are—mass-media stars, ordinary people, or maybe
both. Be sure to use examples of specific celebrities, other people you
have heard or read about, or people from your own community to
support your position.

Table 4.25 Percentage scored “Uneven” or better for persuasive writing task, by achievement level range, grade 12:
2002

e 1

Overall percentage Below Basic At Basic At Proficient At Advanced
“Uneven” or better 121 or below’ 122177 178-229' 230 or ahove'
88 60 96 100 o

*** Sample size is insufficient to permit a reliable estimate.

1 NAEP writing composite scale range.

SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress
(NAEP), 2002 Writing Assessment.

Sample “Uneven” Response

“Uneven” responses took a clear position and offered support; but, that support was often lacking
in development. This response also has some typical “Uneven” grammatical errors, inaccurate
word choices, and some minor difficulties with sentence structure that occasionally interfere with
understanding. The “Uneven” or better rating was given to 88 percent of the responses to this task
and these responses map at the scale score 108.
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Table 4.26 Percentage scored “Skillful” or better for persuasive writing task, by achievement level range, grade 12:
2002

oo

Overall percentage Below Basic At Basic At Proficient At Advanced
“Skillful” or better 121 or below' 122177 178-229' 230 or above'
31 1 24 75 o

*** Sample size is insufficient to permit a reliable estimate.

1 NAEP writing composite scale range.

SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress
(NAEP), 2002 Writing Assessment.

Sample “Skillful” Response

“Skillful” responses took clear positions and supported them with reasons or examples in parts of
the response. The response shown below supports a clear position with pertinent examples (such
as the friend’s grandmother) in much of the response. The paper is well organized overall, but does
not consistently exhibit well-executed sentence variety or good word choices. The “Skillful” or
better rating was given to 31 percent of the responses to this task. “Skillful” responses map at the
scale score 187.
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Table 4.27 Percentage scored “Excellent” for persuasive writing task, by achievement level range, grade 12: 2002

e 1

Overall percentage Below Basic At Basic At Proficient At Advanced
“Excellent” 121 or below' 122177 178-229' 230 or above'
9 # 3 27 o

# Percentage rounds fo zero.
*** Sample size is insufficient to permit a reliable estimate.
1 NAEP writing composite scale range.

SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress
(NAEP), 2002 Writing Assessment.

Sample “Excellent” Response

“Excellent” responses offered consistent support for their positions in the form of well-chosen rea-
sons and examples. In the sample response below, the writer uses the strategy of question/answer
to advance and maintain the focus of his or her argument (e.g., “So, what about the sports stars we
call heroes?”). The response is also outstanding in its consistent variety in sentence structure and
precise word choices. The “Excellent” rating was given to 9 percent of the responses to this task.
“Excellent” responses map at the scale score 231.
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Maps of Selected Tasks
on the NAEP Writing Scale—
Grades 4, 8, and 12

One way to interpret the meaning of the 0—
300 writing scale is to show how students at
different points on the writing scale are
likely to perform on selected writing tasks.
For the previously discussed tasks, the item
maps on the following pages show the point
on the writing scale at which students are
likely to attain a particular rating on the 6-
level scoring guide (scores for the “Unsatis-
tactory” level are not mapped). The cut
scores tor Advanced, Proficient, and Basic
shown on the left side of each map indicate
where students who receive a particular
rating are likely to fall in relation to the
three achievement levels.

An example of how the item maps
present information may be helpful. Figure
4.1 shows the item map for three fourth-
grade tasks. For the narrative task Unusual
Day, those with writing scores at or above
202 on the scale were likely to write re-
sponses that were rated “Skillful” or better.
For the informative task Lunchiime, those
with writing scores at or above 216 were

likely to write responses that were rated
“Skillful” or better.
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For each writing task indicated on the
map, students who scored above a given
scale point had a higher probability of
recetving that rating or higher, while stu-
dents who scored below that scale point had
a lower probability of doing so. The map
indicates the point at which at least 65
percent of students were likely to have the
indicated rating for a given task. Although
students above a given scale point for a
given task had a higher probability of
recetving a higher rating for that task, it
does not mean that every student at or
above that point always received a higher
rating, nor does it mean that students below
that point always received a lower rating,
The item maps are useful indicators of
higher or lower probabilities of responding
to a task at a higher or lower level depend-

ing on students’ overall ability as measured
by the NAEP scale.

For each purpose for writing (narrative,
informative, or persuasive), the item maps
on the following pages provide the selection
of tasks discussed earlier in this chapter,
along with a brief description of each task,
mapped at the point at which students are
considered to have the skill to write a
response of the indicated quality. Figures
4.1 through 4.3 present item maps for
grades 4, 8, and 12 respectively.



Figure 4.1 Map of selected writing tasks on the NAEP writing scale, by purpose for writing, grade 4: 2002
This map describes the knowledge or skill associated with answering individual writing tasks. The map identifies the point at which students had
a higher probability of writing a response of the indicated quality.!

NAEP Writing Scale

Grade 4
2NN Narrative Informative Persuasive

U

273 Lunchtime
describe lunchtime on a school day
“Excellent”

255 Library Book

convince school librarian
to replace missing ook
“Excellent”

240 Unvsval Day

write a story about a very unusual day

Advanced “Excellent”

216 Lonchtime 215 Library Book

describe lunchtime on a school ; g
dav“Skillil” or better convince school librarian
Y to replace missing ook

202 Unvsval Day “Skillful” or better
write a story about a very unusual day
“Skillful” or better

Proficient
176

163 Unusval Day

write a story about a very unusual day

S fficient” or better 158 Lunchtime 158 Library Book
describe lunchtime on a school day convince school librarian
“Sufficient” or better to replace missing book

“Sufficient” or better

Basic 121 Unusval Day
write a story about a very unusual day
m “Unsven” or bstter
112 Lunchtime 114 Library Book
describe lunchtime on a school day convince school librarian
“Uneven” or hetter to replace missing ook

“Uneven” or better

92 Unusual Day

write a story about a very unusual day 38

“Insufficient” or better llbff" y BOO!( .
81 Lunchtime convince school librarian
describe lunchtime on a school day to replace missing ook
“Insufficient” or better “Insufficient” or better
b
U

1 Each grade 4 writing task in the 2002 writing assessment was mapped onto the NAEP 0—300 writing scale. The map shows, for each level on the scoring guide from 2 (“Insufficient”) through 6 (“Excellent”), the scale
score attained by students who had a 65 percent probability of attaining that level or higher on the scoring guide. Only selected tasks are presented. Scale score ranges for writing achievement levels are referenced on the map.
SOURCE: U.S. Department of Education, Institute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress (NAEP), 2002 Writing Assessment.
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Figure 4.2 Map of selected writing tasks on the NAEP writing scale, by purpose for writing, grade 8: 2002
This map describes the knowledge or skill associated with answering individual writing tasks. The map identifies the score point at which
students had a higher probability of writing a response of the indicated quality.!

Grade 8 5NN

b

Advanced

Proficient
173

Basic

b
V)

Narrative

232 President for a Day
write a story about being president
for a day
“Excellent”

201 President for a Day
write a story about being president

for a day
“Skillful” or better

158 President for a Day
write a story about being president
for a day
“Sufficient” or better

110 President for a Day
write a story about being president
for a day
“Uneven” or better

66 President for a Day
write a story about being president
for a day
“Insufficient” or better

Informative

241 Save a Book
discuss one hook to save for future
generations
“Excellent”

215 Save a Book
discuss one hook to save for future
generations
“Skillful” or better

162 Save a Book
discuss one hook to save for future
generations
“Sufficient” or better

117 Save a Book
discuss one hook to save for future
generations
“Uneven” or better

85 Save a Book
discuss one hook to save for future
generations
“Insufficient” or hetter

NAEP Writing Scale

Persuasive

241 School Schedule

debate changing hours of the school day
“Excellent”

205 School Schedule
debate changing hours of the school day
“Skillful” or better

159 School Schedule
debate changing hours of the school day
“Sufficient” or better

119 School Schedule

debate'changing nours of the school day
“Uneven” or better

93 School Schedule

debate changing hours of the school day
“Insufficient” or better

1 Each grade 8 writing task in the 2002 writing assessment was mapped onto the NAEP 0300 writing scale. The map shows, for each level on the scoring guide from 2 (“Insufficient”) through 6 (“Excellent”), the scale
score attained by students who had a 65 percent probability of attaining that level or higher on the scoring guide. Only selected tasks are presented. Scale score ranges for writing achievement levels are referenced on the map.
SOURCE: U.S. Department of Education, Institute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress (NAEP), 2002 Writing Assessment.
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Figure 4.3 Map of selected writing tasks on the NAEP writing scale, by purpose for writing, grade 12: 2002

This map describes the knowledge or skill associated with answering individual writing tasks. The map identifies the score point at which

students had a higher probability of writing a response of the indicated quality.!

Advanced

Proficient
178

Basic

2NN
b

b
V)

Narrative

243 Tall Tale

write a story that is a fall tale
“Excellent”

192 Tall Tale
write a story that is a fall tale
“Skillful” or better

126 Tall Tale
write a story that is a'fall tale
“Sufficient” or better

86 Tall Tale

write a story that is a fall tale
“Uneven” or better

65 Tall Tale

write a story that is a fall tale
“Insufficient” or better

255

21

158

116

Informative

Save a Book

discuss one hook to save for future
generations

“Excellent”

Save a Book

discuss one hook to save for future
generations

“Skillful” or better

Save a Book

discuss one hook to save for future
generations

"Sufficient” or better

Save a Book

discuss one hook to save for future
generations

“Uneven” or better

Save a Book

discuss one hook to save for future
generations

“Insufficient” or better

231

187

139

108

76

NAEP Writing Scale

Persuasive

Heroes

debate who our real heroes are

“Excellent

Heroes

"

debate who our real heroes are

“Skillfel”

Heroes

or better

debate who our real heroes are
“Sufficient” or better

Heroes

debate who our real heroes are

“Uneven”

Heroes

or better

debate who our real heroes are
“Insufficient” or better

1 Each grade 12 writing task in the 2002 writing assessment was mapped onto the NAEP 0300 writing scale. The map shows, for each level on the scoring guide from 2 (“Insufficient”) through 6 (“Excellent”), the scale
score attained by students who had a 65 percent probability of attaining that level or higher on the scoring guide. Only selected tasks are presented. Scale score ranges for writing achievement levels are referenced on the map.
SOURCE: U.S. Department of Education, Institute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress (NAEP), 2002 Writing Assessment.
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